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Module 3: Responsibility and Choice Module Facilitator Guide 
Audience: Administrators and teachers can use the module to learn practices to promote 
responsibility and choice in classrooms and schools. This will in turn provide students 
opportunities to develop and refine multiple social and personal competencies (SPC), for 
example, self-management and responsible decision-making. The information, knowledge, and 
tools can be used by professional learning communities (PLCs) focused on SPC and by 
administrators to support the competency development of their teachers and students. 

Duration: 60 to 90 minutes 

Materials Needed:   

• PowerPoint Slides: Responsibility and Choice Module 
• Responsibility and Choice Handout 1: Responsibility and Choice Self-Assessment 
• Responsibility and Choice Handout 2: See It in Action Reflections 
• Responsibility and Choice Handout 3 (a-f): Reviewing Social and Personal 

Competencies 
• Responsibility and Choice Handout 4: Additional Tips for Planning Responsibility and 

Choice 
• Responsibility and Choice Handout 5: Reflection and Additional Information 
• K-12 Social and Personal Competencies Resource Guide 
• Toolkit for Integrating Social and Personal Competencies into Instruction 
• Internet, projector, audio (speakers) 

Objectives: Through the Responsibility and Choice Module, participants will learn how 
responsibility and choice practices may influence the social, personal, and academic 
competencies of students; identify strategies to help students effectively engage with 
responsibility and choice practices; and develop next steps to implement strategies that promote 
responsibility and choice.  

Learning Outcomes: Participants will:  

• Understand the elements of effective responsibility and choice teaching practices.  
• Describe how responsibility and choice practices can and do support the development of 

social and personal competencies.  
• Self-assess their progress toward incorporating effective responsibility and choice 

strategies into their classes.  
• Explore ways to practice and implement responsibility and choice strategies to support 

social and personal competencies and academic outcomes.  
• Reflect on and develop a plan for incorporating at least one of the strategies in this 

module that promotes responsibility and choice.  

http://tnedu-intranet.cloudapp.net/wp-content/uploads/2014/06/TN-Dept-of-Education-ColorPMS1.png
https://www.tn.gov/content/dam/tn/education/safety/safe_sch/SPC_Resource_Guide.pdf
https://www.tn.gov/content/dam/tn/education/safety/safe_sch/safe_sch_se_toolkit.pdf
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Assessment and Evaluation: Participants will self-assess and self-reflect on how well they 
have implemented strategies that promote responsibility and choice and their impact on 
students. Also, the module includes a link at its conclusion to obtain participants’ feedback. 

How to Use This Guide: Below you will find a script of the content for each PowerPoint slide. 
Additionally, we include optional activities, videos, and guiding questions that you may want to 
incorporate to make the professional learning more interactive if the online module is conducted 
in a professional learning community (PLC).  

Audio Option: There are two options to disseminate the PowerPoint. You can use the 
PowerPoint found on YouTube that provides audio, in which a narrator takes you through 

the presentation. Conversely, you can use the PLC version, in which the script for the narration 
can be found below. The PLC version also allows for a narration to play if preferred.  

Materials Content Time 
Slide 1 
 
 
 
 
 
 

Introduction 
 
As a student, how did you learn to become responsible for your 
learning? For making good choices, both in and out of school? 
How did you develop the ability to become a responsible 
decision maker? As an educator, what can you do to help 
students make better choices and become more responsible for 
their learning and their social interactions, both in school and 
beyond? 
 
This module explores responsibility and choice practices that 
you can implement in the classroom to support students’ 
development of their social and personal competencies, 
including responsible decision-making and self-management 
skills.  
 

1 minute 

Optional 
Discussion 

As a group, you may want to have participants discuss the 
questions in the introductory slide with one another. 
 

5 minutes 

Slide 2 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Importance of Responsibility and Choice 
 
Your students will take greater responsibility for their learning 
when the learning activities they engage in are connected to 
their personal goals, interests, and experiences. Students who 
take greater responsibility may be described as more 
autonomous learners or students who engage in self-directed 
learning, in which the learner develops and monitors personal 
goals and is motivated and persistent in achieving those goals. 
Further, student motivation increases when teachers provide 
students with developmentally appropriate choices that students 
find interesting and engaging. 
 
So how do Tennessee students feel about the responsibility and 
choice practices in their classrooms? In a survey administered 
to almost 90,000 middle and high school students in Tennessee 
in 2013-14, 54 percent of the students agreed or strongly 

2 minutes 
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Materials Content Time 
agreed that most teachers at their school allow them to be 
creative and think for themselves. Similarly, about 49 percent of 
the students who responded agreed or strongly agreed that 
most of their teachers often connect what they are learning to 
life outside of the classroom. Fewer than 40 percent of the 
students who responded agreed or strongly agreed that most of 
their teachers helped them to get excited about what they are 
learning in class. 
 
Responsibility and choice can motivate students to achieve 
personal and academic goals. But not all choice is effective, and 
you should consider strategies that provide appropriate choices 
that scaffold your students’ development as they take on greater 
responsibility for their learning and their actions inside and 
outside of class. This module will provide you with strategies to 
consider for effectively promoting responsibility and choice to 
lead to greater student academic, personal, and social 
outcomes. 
 

Slide 3 
 
 
 
 
 
 
 
 
 
 
 
 

Ten Teaching Practices: Responsibility and Choice 
 
Responsibility and choice refer to approaches in which teachers 
allow students to make responsible decisions about their work 
and interactions in their classrooms. When students develop the 
social and personal competencies needed to become 
responsible decision makers in the classroom context, students 
may use those competencies in situations outside of the 
classroom when faced with personal choices and decisions. 
 
Responsibility and Choice is the third learning module in the 
Social and Personal Competencies Modules series of 10 
modules. If you have not already, you can review the 
Introduction to Social and Personal Competencies module to 
learn more about the goal and purposes of this series. We 
developed each module to address one of the 10 teaching 
practices that promote social and personal competencies, as 
described in the Tennessee Toolkit titled Incorporating Social 
and Personal Competencies into Classroom Instruction and 
Educator Effectiveness: A Toolkit for Tennessee Teachers and 
Administrators.  
 

1 minute 

Slide 4 Introduction to Responsibility and Choice 
 
Responsibility and choice are essential instructional practices 
that facilitate development of a variety of social and personal 
competencies students need to be successful in school, work, 
and life. Providing students with opportunities to be responsible 
learners and make good decisions and choices is critical, as 
students constantly face choices in school, social settings, or 
their personal lives.  

2 minutes 
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Responsibility and choice practices support a range of social 
and personal competencies, including goal-setting, awareness 
of others, and communication, in addition to responsible 
decision-making. Responsible decision-making, one of the five 
core competencies in the Tennessee Social and Personal 
Competencies, is the ability to make constructive and respectful 
choices about personal behavior and social interactions based 
on consideration of ethical standards, safety concerns, social 
norms, the realistic evaluation of consequences of various 
actions, and the well-being of self and others. When students 
make responsible decisions, they evaluate the consequences—
positive and negative—of the choices they make for themselves 
and others. These decisions can occur in academic and social 
settings, both in and out of the classroom. 
  
If you have not already downloaded the handouts for this 
module, now is an excellent time to do so. You will be directed 
when to refer to each of them.  
 

Slide 5 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Objectives for This Module 
 
Through this module, you will learn how responsibility and 
choice influence students’ development of social, personal, and 
academic competencies. You will learn how to create 
opportunities for students to become responsible and self-
directed learners, and make relevant and effective choices that 
can both motivate students and be manageable for you as a 
teacher. For example, you will learn about self-directed learning, 
incorporating democratic norms, student-led conferences, peer 
tutoring, and service learning.  
 
Additionally, you will see examples of Tennessee teachers 
incorporating academic and social strategies that promote 
responsibility and choice in their classrooms.  
  
At the completion of this module, you will reflect on what you 
have learned and develop a plan for incorporating at least one 
of the strategies in this module that promotes responsibility and 
choice.  
 

2 minutes 
 
 
 
 
 
 
 
 
 
 
 
 

Optional 
Discussion 
 

Think about your experiences when you have not had an 
opportunity to make choices or take responsibility. How did that 
affect your learning? How does that compare to when you were 
given those opportunities? 
 

3 minutes 

Slide 6 
 
 
 

Benefits for Students 
 
Students experience multiple benefits when teachers engage in 
responsibility and choice practices. For example, students 

3 minutes 
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develop social and personal skills that can help them monitor 
their progress toward goals and provide specific feedback to 
their peers. To successfully engage in these practices, students 
also have to learn to manage their feelings, thoughts, and 
behaviors, as well as the strategies they use to guide their 
learning. Similarly, students can become more responsible 
learners when they accept responsibility for the materials and 
resources they use for learning—even when those resources 
are other people. 
 
Evan Fishman (2014) indicates that students who accept 
responsibility for their actions are likely to feel greater control 
over those actions and become self-motivated, especially in 
academic situations. However, to have the most impact, 
imposing responsibility on students or holding students 
accountable for their actions and learning outcomes in the 
traditional punitive sense should be avoided. Instead, you can 
help students develop their sense of responsibility, helping them 
recognize that they can influence their learning environment to 
reach the academic goals they set for themselves. Also, when 
students develop a sense of responsibility, they are more likely 
to exhibit self-regulation strategies and develop a sense of 
internal obligation to reach their goals. Responsible students 
report going beyond surface-level learning more than their peers 
who do not feel responsible for their learning. 
 
Additional social and personal competencies that students 
develop when teachers implement responsibly and choice 
practices include problem-solving skills, like the capacity to 
define problems, to generate and reflect on solutions, and to 
consider the implications on others for potential solutions 
(Bierman, et al., 2008). You can easily incorporate responsibility 
and choice practices into your repertoire to benefit students of 
all ages, abilities, and backgrounds. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Optional 
Discussion 

Thinking back on the previous discussion about your experience 
with responsibility and choice, what were the effects on you, as 
a participant, or on your students? Did you find that your 
experience helped you or your students develop social, 
personal, and academic skills? If not, what would you need to 
do differently to produce the desired benefits? 
 

3 minutes 

Slide 7 Alignment to TEAM Evaluation 
 
Elements of responsibility and choice practices can be found 
within multiple components of the Tennessee Educator 
Acceleration Model, often referred to as TEAM. For example, 
responsibility and choice practices can be seen within the 
activities and materials component of the TEAM, as students 
can choose the activities and materials they use in the 

2 minutes 
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classroom, while other activities demand self-direction and self-
monitoring. Similarly, it can be found within the questioning, 
academic feedback, grouping students, thinking, expectations, 
and managing student behavior components of the TEAM 
General Educator Rubric. This module will help you learn how to 
promote responsibility and choice in a way that is consistent 
with the “Significantly Above Expectations” category within the 
TEAM Rubric. 
 

Slide 8 
 
 
 
 
 
 
 
 
 

Self-Assessment and Self-Reflection 
 
Before you get started, take a few minutes to reflect on how you 
promote responsibility and choice in your classroom. What 
strategies do you use? How confident do you feel in monitoring 
and evaluating academic and social and personal learning as a 
result of allowing for greater student responsibility? How do 
students react when given opportunities to develop 
responsibility and have choices? If it’s helpful, reflect on your 
use of strategies in a recent class, one that you can easily 
remember. Otherwise, try to think more holistically about your 
use of responsibility and choice during a typical day. 
 

2 minutes 
 
 
 
 
 
 
 
 
 

Refer to  
Handout 1 
(Activity) 
 

You can refer to Handout 1, Responsibility and Choice Self-
Assessment, to reflect on how you implement these practices in 
your classroom. 

3 minutes 

Optional 
Discussion 

If participants feel comfortable, have them share out their areas 
of strength and areas where they need growth or their thoughts 
on how to better use their competencies in the classroom. 
 

5 minutes 

Slide 9 
(Activity) 
 
 
 
 
 
 
 
Refer to 
Handout 2 
 
 
Videos 
 
 
 
 
 
 

See It in Action Reflections 
 
Now that you’ve reflected on your use of responsibility and 
choice, take a deeper look at these practices in action. Select 
one of the short videos based on whether you’re interested in 
viewing an elementary or secondary classroom, or perhaps 
both! As you watch the video, pay close attention to how the 
teacher proactively supports students to manage their learning 
during opportunities that promote responsibility and choice. 
You’ll find some reflection questions in Handout 2, See It in 
Action Reflections, that you might ask yourself as you watch. 
 
 
Responsibility and Choice in an Elementary School: Two 
2nd grade classroom 
https://youtu.be/bbTr2dFt1RA 
 
Responsibility and Choice in a Middle School: 7th grade 
English language arts 
https://youtu.be/_tSE6SynNc4 

2 minutes 
 
 
 
 
 
 
 
 
 
 
 
 
6 minutes 
 
 
6 minutes 
 
 
 

https://youtu.be/bbTr2dFt1RA
https://youtu.be/_tSE6SynNc4
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Handout 2 
Activity  

 
Ask participants to complete the reflection questions in 
“Handout 2: See It in Action Reflections.” 
 

4 minutes 
 

Optional 
Videos 
 
 
 
 

Campbell County High School Flex Lunch 
https://www.youtube.com/watch?v=MquybHFOB5Y&feature=yo
utu.be  
Dobyns-Bennett High School BUDS Program 
https://www.youtube.com/watch?v=jnPIf8A1oEc&feature=youtu.
be 
 

4 minutes 
 
 
 
4 minutes 
 
 
 

Optional 
Discussion 

After you watch the videos and have participants review them, 
facilitate a discussion using the reflection question handout. 
Specifically, ask the participants how they saw teachers support 
social and personal competencies by incorporating 
responsibility and choice. 
 

5 minutes 

Slide 10 Exploring Responsibility and Choice 
 
Students from all backgrounds and developmental levels can 
engage in responsibility and choice practices; although, the way 
that they engage in those practices might differ. For example, 
not all students come to school with the same motivation for 
success or have the same understanding about their roles as 
students. Students who come from cultures that promote 
independent thinking and interactions are more likely to value 
making their own choices, whereas students from more 
communal cultures are more intrinsically motivated when 
presented with choices that have more value to the group or are 
decided on with an elder (D’ailly, 2004). 
 
In the remainder of the module, we will provide specific 
practices that you can engage in with your students that 
exemplify responsibility and choice. Specifically, you’ll learn 
more about self-directed learning strategies, democratic norms 
and procedures, student-led conferences, peer tutoring, and 
service-learning.  
 

 

Slide 11 General Principles of Responsibility and Choice: 
Developing Autonomous Learners 
 
Through the integration of responsibility and choice practices in 
the classroom, your students are more likely to become 
autonomous learners. Autonomous learners take greater 
responsibility for their learning. They make their own choices, 
take actions on their own to realize their personal goals, and 
persist on tasks even when faced with challenges (Assor, 
Kaplan & Roth, 2002). Further, students who perceive 
themselves as autonomous learners report greater curiosity, 

2 minutes 

https://www.youtube.com/watch?v=MquybHFOB5Y&feature=youtu.be%20
https://www.youtube.com/watch?v=MquybHFOB5Y&feature=youtu.be%20
https://www.youtube.com/watch?v=jnPIf8A1oEc&feature=youtu.be
https://www.youtube.com/watch?v=jnPIf8A1oEc&feature=youtu.be
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increased involvement in schoolwork, and more enjoyment in 
schoolwork compared to their peers who do not perceive 
themselves as autonomous (Stefanou, Perencevich, DiCinto & 
Turner, 2004).  
 
You can enact general principles of responsibility and choice to 
support autonomous, self-directed learners in the classroom. 
General principles include (Katz & Assor, 2007; Stefanou, 
Perencevich, DiCinto & Turner, 2004):  

• Connect content to student values, interests, and goals; 
• Listen to students more often;  
• Allow students to demonstrate responsibility with 

materials; 
• Ask students what they want or need; 
• Respond to student-generated questions; 
• Avoid giving solutions or using directives; and 
• Avoid overreliance on extrinsic motivators.   

 
 

Slide 12 
 
 
 
 
 
 
 
 
 
 
 

Choice: The Gateway to Autonomous Learners 
 
On the surface, student choice may appear simple to implement 
in the classroom; however, there’s more to choice than just 
giving students an option or two. Researchers note that the act 
of choosing, in and of itself, is not motivational (Katz & Assor, 
2007, Patall, Cooper & Wynn, 2010). Instead, to have a positive 
impact on students, the choices you provide must be personally 
relevant and meaningful. To help make the distinction, some 
people distinguish picking and choosing. Picking is when you 
decide between two similar options, such as picking between 
pencil and paper or computer, whereas, choosing occurs when 
the options are personally relevant to students and connect to 
their personal goals, interests, or values. In other words, 
choices are motivational, and picking is not.  
 
The Universal Design for Learning framework (Rose & Meyer, 
2002) suggests that meaningful choices for students are 
culturally relevant, age-appropriate, and personalized to 
students’ interests and lives. Because not all students have the 
same interests and experiences, it is vital to form meaningful 
relationships with your students and learn more about them so 
you can offer more relevant choices to your students. 
  
So, what are some appropriate choices you can provide? 
Choices can be simple, such as choices for organizing student 
work, like allowing students to choose whom they want to work 
with and where they’ll physically do their work. Students can 
also make choices about the procedures they use, such as 
offering students a choice of materials and how they’ll 

2 Minutes  
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demonstrate learning. Teachers can offer sophisticated 
cognitive choices through questioning and interactions with 
students, in which students have to justify or argue their position 
or to evaluate their own and others’ solutions or ideas. 
  

Optional 
Discussion 

Discuss with an elbow partner the different types of choices you 
provide for students. How does offering organizational, 
procedural, and cognitive choices differ? What are the benefits 
of each? What are some challenges?  
  

2 minutes 

Slide 13 
 
 

Providing Effective Choices 
 
Much like Goldilocks’ quest for a good bowl of porridge, choices 
have to be “just right” for students, or they can have negative 
consequences. But what is just right for one student may not be 
for all. For example, some students can feel overwhelmed if 
they don’t feel like they have a clear understanding of what they 
are being asked to do. Fortunately, researchers have identified 
some critical parameters when providing students opportunities 
to make choices in the classroom (Assor, Kaplan & Roth, 2002; 
Beymer & Thomson, 2015; Evans & Boucher, 2015; Patall, 
Cooper & Robinson, 2008).  
 
Components of effective choices include: 
  

• Choices should be personally relevant and interesting to 
students, linking to their personal goals, interests, and/or 
values. If the choice is not interesting to the students, it’s 
likely to be ineffective. 

• Offer between three to five options. Some students may 
need scaffolding to benefit from the larger number of 
choices, as too many choices can lead to “choice 
overload.” You may consider using choice boards, 
interactive menus, or “learning menus” that provide 
activities using different formats, such as “must dos and 
may do,” or “appetizers, entrée, dessert,” as ways to 
organize choices for students.  

• When offering choices with tasks, the tasks should be in 
the intermediate range of difficulty for students, based on 
their abilities and developmental level. If you provide 
choices that are too easy or too hard, students may 
become bored or overwhelmed and not engage with the 
choices.   

• Tasks should not be too different from each other or vary 
widely in difficulty or rigor. 

• Provide time for students to process, make a choice, and 
weigh their decisions.  

• Provide students access to adequate resources and 
support to complete their chosen tasks successfully. 

 

3 minutes 
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Refer to  
Handout 3a 
 
 
 
 

As you progress through this module, we encourage you to 
consider characteristics or strategies of responsibility and 
choice that you want to take action on in your classroom. While 
some of the practices require collaboration across classrooms, 
such as peer tutoring or service-learning, you may still want to 
investigate them and plan for future implementation at your 
school. You will find multiple handouts broken out by topic. 
Chose the topic and corresponding handouts that you wish to 
focus on as you progress through the module. Review the tips 
to implement providing effective choices in Handout 3a, which 
includes a link to the Tennessee Department of Education’s K-
12 Social and Personal Competencies Resource Guide.  
 

5 minutes 
 

Optional 
Discussion 

Use your review of Handout 3a: Tips for Promoting 
Responsibility and Choice to discuss the strategies and 
suggestions for offering more effective choices and avoiding 
“choice overload” with your colleagues. 
 

5 minutes 

Slide 14 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Self-Directed Learning 
 
Encouraging self-directed learning is a key practice for 
promoting responsibility and choice. Self-directed learning 
requires a variety of social and personal competencies, 
including self-awareness, self-management, and social 
awareness. 
 
Self-directed learning occurs when students—or anyone for that 
matter—take on the responsibility of learning a new skill or 
increasing their knowledge on their own volition. There is no one 
“right” approach for self-directed learning, as two people could 
attempt to learn the same skill or knowledge each taking a 
different approach, requiring more or less time to learn, and 
engaging in the learning in different settings (Gibbons, 2002). 
Although you may assume that self-directed learning occurs on 
one’s own, don’t assume that individuals who do not seek 
external support from others are more knowledgeable in a 
particular subject or skill. Asking questions is an important 
strategy for self-directed learners. 
 
There are three steps you can follow to teach students to 
become self-directed learners: planning for, monitoring, and 
evaluating their learning (Ertmer & Newby, 1996). Each step 
requires students to demonstrate a variety of social and 
personal competencies, and it is critical that students are 
explicitly taught how to engage in these learning strategies.  
 

1. Planning. In the planning stage, students exhibit self-
awareness, self-management, and social awareness 
skills, three of Tennessee’s social and personal 
competencies. In planning, students set goals for their 

3 minutes 
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learning. Their goals can be based on academic 
standards, social and personal competencies, or a 
combination. Goals can be customized to each student’s 
interests, values, and experiences. Similarly, students 
should create plans for accomplishing their goals, and 
identify resources they need to accomplish them, often 
working with their teacher to do so.  

2. Monitoring. The monitoring stage also affords 
opportunities for students to develop social and personal 
competencies, such as self-awareness and self-
management. In this stage, students assess progress 
toward their learning targets or engage in self- or peer-
assessment. You can use a variety of strategies, tools, 
and resources with students. These may include 
formative checks like questioning, exit tickets, checklists, 
rubrics, or activity requirements or guidelines. If you find 
that students aren’t making sufficient progress, help 
them return to their goals and determine if they should 
modify their current strategies or revise their goals.   

3. Evaluating. Monitoring occurs during learning and can 
result in changes to goals and the actions students take. 
Evaluation comes at the end of learning. To support self-
directed learning, evaluation should go beyond 
determining whether student responses are simply 
correct or not. Evaluation requires students to reflect on 
their learning and the strategies they used to learn. 
Students may reflect on both their academic goals and 
the social and personal competencies they used to 
support learning. Review Module 7: Self-Assessment 
and Self-Reflection for additional information on 
monitoring and evaluating goals. 
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Slide 15 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Metacognition: A Key Component of Self-Directed Learning 
 
A key component of self-directed learning for learners at all 
developmental stages is metacognition. Simply put, 
metacognition is thinking about your thinking. It goes beyond 
demonstrating new skills and knowledge and incorporates 
extended thinking about the topic, the skills you’ve developed, 
and how that has expanded your thinking. Metacognition is 
often associated with extended thinking, which is linked to 
Depth of Knowledge Level 4. The Depth of Knowledge Levels 
serve as a framework for the cognitive complexity of the 
Tennessee content standards. 
 
In addition, educators and researchers at Harvard’s Project Zero 
call metacognition “making thinking visible.” They have 
developed principles or practices that students of all ages can 
engage in to make their thinking visible, such as making close 
observations and learning to describe things in detail. Students 
can also make their thinking visible by learning to reason with 
evidence or by making connections with prior knowledge or past 
content. You can find more information and a long list of 
activities you can incorporate in any classroom with students of 
most ages on their Visible Thinking website (Ritchhart, Church, 
and Morrison, 2011, pp. 11, 13).  

3 minutes 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  

Refer to  
Handout 3b 
 

Do you want to focus on strategies to promote self-directed 
learning in your classroom? Or maybe you’d like to explore and 
implement strategies to help make thinking more visible. Refer 
to handout 3b for additional resources and to determine whether 
you plan to focus on self-directed learning for your work related 
to this module. 
 

 

Slide 16 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Norms of Democracy 
 
All democracies strive to maintain a balance between personal 
freedoms and social responsibilities. The same is true for 
democratic classrooms, in which students have significant 
responsibility for determining norms and running the classroom. 
William Wraga (1998) describes five principles of democracy 
that can be applied to classroom norms and procedures.  

1. Popular sovereignty. To the greatest extent possible, 
students participate in decisions that impact them. This 
principle goes beyond making group decisions by taking 
a vote, but rather by having students make meaningful 
decisions. For example, students can create and monitor 
the norms and procedures for how the classroom 
operates, and develop structures that give students the 
opportunity to explore and manage issues that arise 
during class, at school, or in the community at large. 

3 minutes 
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2. Freedom. Teachers should create a balance between 
freedom and control in the classroom, as too much 
freedom can lead to a lack of discipline and reduced 
responsibility. You can support creating a sense of 
freedom by providing students with opportunities to 
reflect on and think critically about personal and social 
actions in the classroom. Reflections can occur during 
class meetings where students grapple with resolutions 
to school or community-based problems or during 
academic discussions where students discuss their point 
of view acknowledging others may have different 
viewpoints.   

3. Equality. Democratic classrooms ensure that students 
have equal opportunity to contribute to group work and 
class discussions, and teachers ensure that all students 
have equal access to the curriculum. 

4. Individualism. Be sure student interests and 
backgrounds are taken seriously and are incorporated 
into learning when possible. Classroom management is 
designed to help students develop self-control and self-
directed action.  

5. Social responsibility. Individualism is complemented 
by a commitment to others in the classroom. Students 
engage in social responsibility through participation in 
the resolution of classroom issues and contributing to 
classroom decisions. Your students can learn how to 
contribute to small groups, the classroom and school, 
and the wider democratic society. 

 
A democratic classroom leadership style motivates students and 
increases student participation and completion of work, even 
when the leader is absent from the room (Stefanou et al., 2004). 
Students develop and apply a variety of social and personal 
competencies, such as curiosity, critical thinking, problem-
solving, perspective taking, compromise, and arbitration when 
engaged in democratic classrooms (Turabik & Gun, 2016). 
Furthermore, when students are given input on and support for 
how their democratic classroom operates, they reflect on their 
values, the values of the education process, and how the values 
reflect greater principles of democracy found outside of schools.  
 

Slide 17 Establishing and Nurturing Democratic Classroom Norms 
 
Similar to other new classroom practices you implement with 
your students, you will want to scaffold the experience, starting 
with structured processes and procedures, then gradually 
releasing control to students to become more responsible for 
their learning. Throughout the process, it is important that you, 
as a classroom leader, enable and inspire students to 
participate and cooperate in class.  
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You should not impose a vision for how a democratic classroom 
operates; instead, ensure students have a voice in determining 
how a democratic class will operate and how they will monitor 
what is and isn’t working. This imposition is particularly true of 
teachers who have significantly different cultural backgrounds 
and experiences from their students. Student voice is a critical 
component of democratic classroom norms, but once 
established, classroom leaders must have high expectations 
and provide high levels of support. In restorative practices, that 
is referred to as “doing things with people” rather than doing 
things to them, for them, or not doing anything (Evans & 
Vaandering, 2016; Graham, 2017). So how can you do that? 
 
Some steps to consider in developing a democratic classroom 
include the following: 

• Teach students about their freedoms using 
developmentally appropriate language and examples. 
For example, for younger students, freedom might 
include discussing the freedom to learn, whereas older 
students may discuss examples from democratic society 
and law (Landau & Gathercoal, 2000, p. 451). 

• Facilitate students understanding the balance between 
personal freedoms and social responsibilities. For 
example, the Judicious Discipline framework (Landau & 
Gathercoal, 2000, p. 451)) suggests students can focus 
on four areas of responsibility, including health and 
safety, property loss and damage, educational purpose, 
and serious disruption. 

• Execute and monitor classroom rules, norms, and 
procedures you have co-developed with your students. 
To do this, provide students meaningful opportunities to 
develop, execute, and monitor classroom norms; 
develop examples and non-examples; provide 
opportunities to practice; engage in meaningful 
structures to hold each other accountable; obtain explicit 
feedback on how well they are implementing them; and 
offer suggestions for changes in the future. See Module 
1: Student-Centered Discipline for more information.   

• Encourage student voice in the classroom through 
offering students opportunities to brainstorm ideas, to 
debate, to vote, to become the “expert” through a 
passion project, and to engage with social media in 
productive ways. 

• Remind and redirect students, when necessary, to 
encourage continued learning about the democratic 
norms or provide other supports as they learn and 
practice new behaviors. The goal is supporting students 
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in achieving worthwhile aims, not attempting to control 
student behavior (Graham, 2017). 

• Offer opportunities for students to reflect on the 
effectiveness of class rules, norms, and procedures by 
displaying anchor charts or posters of procedures that 
students have co-developed. Furthermore, class 
meetings provide students with opportunities to explore 
classroom issues, even resolve or mediate conflicts. To 
learn more about setting up classroom meetings, review 
Module 4, Warmth and Support.  

 
Refer to  
Handout 3c 
 

Are you interested in moving from classroom rules to 
incorporating student voice to implement and monitor 
democratic norms? Or perhaps you have tried democratic 
norms and want to revisit them? Refer to handout 3c for 
additional resources and to determine whether you plan to focus 
on democratic classroom norms for your work related to this 
module. 
 

 

Slide 18 
 
 

Student-led Conferences 
 
Student-led conferences are another approach you can take to 
promote responsibility and choice in your classroom. Student-
led conferences afford students the opportunity to apply the 
academic, social, and personal competencies they develop in 
the classroom with their parents. Students use the opportunity 
to accept the responsibility for reporting progress on their goals, 
including their academic, social and personal, health and 
physical goals. Students of all grades and developmental 
stages, including students with individual education programs 
(or IEPs), benefit from student-led conferences. (Borba & 
Olvera, 2001; Cleland, 1999; Hackman, 1996Conderman, Ikan 
& Hatcher, 2000). 
 
Research on student-led conferences suggests multiple 
benefits, including (Borba & Olvera, 2001; Cleland, 1999; 
Hackman, 1996): 

• Increased student responsibility for meeting personal 
goals  

• Increased opportunities to demonstrate learning through 
more authentic assessment processes beyond typical 
tests or grades 

• Additional opportunities for self-assessment and self-
reflection on what students have and have not learned 

• Improved communication and collaboration between 
students, parents, and teachers 

• Enhanced social skills as students practice for 
conferences, engage in structures to guide them, and 
lead the actual conference. 

3 minutes 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
5 minutes 
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Student-led conferences can be particularly beneficial for 
students with IEPs (Conderman, Ikan & Hatcher, 200) because 
they afford students more voice within the IEP process. IEP 
conferences are typically conducted without the student present, 
which can lead students to distrust and misunderstand the 
process. Building in student-led components into the IEP 
process has the potential to engage students more and build 
more trust in the process.   
 

Slide 19 
 

Implementing Student-led Conferences 
 
Student-led conferences take some planning and preparation, 
but many teachers feel they are worth the effort (Cleland, 1999). 
While there are several models to consider, student-led 
conferences generally include at least the following steps 
(Borba & Olvera, 2001; Conderman, Ikan & Hatcher, 2000; 
Hackman, 1996): 

1. Prepare the participants. Not only will students have 
greater roles and responsibilities, but there are 
expectations for parents as well. Prepare students and 
parents well ahead of time to understand that students 
will lead the conversations and what to expect. Send out 
ample reminders of the purpose and the roles and 
responsibilities of parents, teachers, and students during 
the conference, especially for parents who have never 
participated in this format before. 

2. Determine a format to collect evidence. Many schools 
have students collect artifacts in a digital or print 
portfolio, but other formats are possible, including three-
ring binders, print or digital file folders, or data 
notebooks, to name a few. While students will set their 
goals, teachers will set some parameters regarding the 
kind of information students should collect, how students 
will analyze those artifacts, and the amount of choice 
students have in selecting those artifacts.  

3. Set student goals. Similar to other aspects of 
responsibility and choice, students can set academic, 
social, and personal goals for the conference and 
everyone should understand the student’s goals for the 
meeting. Students set their goals at the onset of the 
grading period and share their progress during the 
conference. 

4. Teach, model, and practice. To encourage student 
confidence, skill-building, and organization, you can help 
students use rubrics, checklists, scripts, question 
prompts, sentence starters, or other means. You can 
have students practice using the tools and 
communicating their evidence with teachers, peers, or 
other adults who can also provide constructive feedback. 
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Some areas to practice may include walking into the 
room, greeting parents, presenting materials, and 
closing a conference. 

5. Host the conference. Conferences may be held after 
school or during specially designated release days. 
Conferences can occur with a single family in a 
classroom, or several conferences may occur 
simultaneously within the same room. Parents may use 
question prompts or guidelines you’ve provided, but the 
student leads the conference. You’re available as a 
facilitator—providing support, as necessary. 

6. Evaluate the conference. Students, parents, and 
teachers should evaluate the experience, as the idea of 
conferencing is better considered an ongoing process 
rather than a discrete event. Informal evaluations could 
occur through a question at the end, such as “How did 
this conference help you understand my learning?” 
whereas others may want to include a formal 
questionnaire or survey. You and your students should 
reflect more deeply following the conference to realign or 
establish new goals for the next conference. 

 
While many parents report positive experiences with student-led 
conferences, some may still want private time with you to ask 
additional questions. Be sure to leave time during the 
conference in case a parent makes that request.  
 

Refer to  
Handout 3d 
 

Are you already incorporating student-led conferences, or is it 
something you are interested in? Student-led conferences are a 
programmatic approach that can take coordination and 
collaboration across several teachers or an entire campus. If 
you and your colleagues are interested in integrating student-led 
conferences in the future, refer to handout 3d for additional 
resources and to work on a plan for integrating student-led 
conferences in the future. 
 

 

Slide 20 Peer Tutoring 
 
Peer tutoring is another strategy backed by research that aligns 
with responsibility and choice practices and has multiple 
benefits for students and their teachers (Bowman-Perrott, 
Mahadevan, Etchells, 2016; Bowman-Perrott et al., 2013; Miller, 
2005), including academic, social and personal, and behavioral 
outcomes. Peer tutoring is effective with students of all ages, 
backgrounds, and learning needs (Bowman-Perrott, 
Mahadevan, Etchells, 2016; Burns, 2006; Jones, 2007; Miller, 
2005), In much of the research, both tutors and tutees report 
benefits as a result of the process, and many report the benefit 
of the process outweighs concerns about missing instructional 
time with the teacher. There is no difference in impact based on 

3 minutes 
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the duration of peer tutoring students participate in, with positive 
benefits seen with as little as 280 minutes per pair (Bowman-
Perrott et al., 2013). 
 
Peer tutoring can also be referred to as peer-assisted learning, 
peer monitoring, peer facilitation, or peer-mediated instruction 
and can even occur using technology through e-tutoring. 
Students can engage in peer tutoring with students of different 
ages, called cross-age tutoring; in small groups; or in pairs 
within whole-class instruction.  
 
The critical feature is that students work in pairs, one as a tutor 
and one as the “tutee,” to focus on academic, social, or 
behavioral goals. In some models, students can swap roles so 
that everyone has a chance to benefit from being a tutor as well 
as receive support for their learning goals. 
 
 

Slide 21 
 

Implementing Peer Tutoring 
 
Multiple approaches exist to implement peer tutoring practices 
effectively. You can use the following implementation tips with 
any peer tutoring approach (Burns, 2006: Miller, 2005). 
 

• Identify the goals for peer tutoring. Students benefit 
from explicit goals for tutoring, such as focusing on 
vocabulary or academic language, summarizing 
resources, or comprehension. They can generate 
personal learning or social and personal goals drawn 
from the learning outcomes initiated by the teacher or 
curriculum. Both members of the peer tutor dyad need to 
understand whether they are working on academic, 
behavior, or social outcomes and what their partners’ 
goals are. 

• Identify the content and context. In most models, peer 
tutors work on material that has been presented in class 
or is assigned reading. You provide questions to your 
students to use to review material or to aid in reviewing 
and comprehending reading assignments. An alignment 
should exist between the needs of the students being 
tutored and the content knowledge and capabilities of 
the students doing the tutoring.  

• Ascertain or develop tutoring resources. Both 
students doing the tutoring and those being tutored will 
require resources that support the tutoring process, such 
as a reminder of roles and responsibilities, checklists, or 
a means to record data from the session.  

• Train peer tutors in your selected model. Students 
require training, modeling, and practice to understand 
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the role of tutoring. For example, in the Pause, Prompt, 
Praise model explored by Eila Burns (2006), student 
tutors have to be taught to truly pause for at least five 
seconds before prompting their peer with guidance 
rather than giving them an answer. It’s a natural 
inclination for many students to jump right in and give 
answers which can reduce learning outcomes. Be sure 
to model and practice the specific tutoring behaviors you 
expect from students for the model you’ve selected. 

• Strategically pair students. Determining appropriate 
pairing may take some time and practice. Cross-age 
tutoring can rely on older students who have been 
trained as tutors and so may be able to tutor younger 
students with a range of needs. Pairing same-age 
students within a class can be trickier, and you need to 
consider each student’s specific needs, personality, and 
ability level. Several models allow both members of a 
pair to serve in both roles, usually with the stronger 
student serving as a tutor first. In some cases, you can 
create groups of similar ability and mix the pairs within 
the group over several days. The rotation ensures all 
students have an opportunity to provide and receive 
tutoring.  

• Evaluate the effectiveness of your peer tutoring 
program. Monitor student pairs as they are working, 
both for progress on their academic or social goals as 
well as the effectiveness of the tutoring process. 
Periodically reflect on and evaluate the effectiveness of 
the entire peer tutoring program. You may need to 
provide data to parents and administrators as well as to 
the students in the program on what is working and what 
might change. 

 
Refer to  
Handout 3e 
 

Are you interested in implementing peer tutoring? Can you do 
this at your classroom or grade level? Or do you need to 
coordinate a larger effort across your campus? Refer to handout 
3e for additional resources, including links to different models, 
and to determine whether you plan to focus on peer tutoring for 
your work related to this module. 
 

Refer to  
Handout 
3e 
 

Slide 22 Service Learning 
 
Service learning includes a clearly articulated plan that provides 
opportunities for students to research relevant issues within a 
designated community, which could be the classroom or school 
or the local or broader community. Students design an 
appropriate project to address the identified issue, take action 
by implementing their project, and reflect and evaluate their 
project (Chung & McBride, 2015). Service learning provides 
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opportunities for students to develop a range of social and 
personal competencies, with actions and reflection embedded 
throughout the project that explicitly promote responsible 
decision-making within a real-world context. Service learning 
emphasizes service to the community and student learning as 
they apply new knowledge and skills in a real-world setting. 
Thus, not all service activities necessarily meet the definition of 
service. For example, going to a local park to pick up trash in 
isolation does not necessarily meet this definition of service 
learning.  
 
Students and the community receive multiple benefits for 
engaging in service learning projects. For example, students 
can develop a range of academic and social and personal 
outcomes, including a reduction in negative student behaviors 
(Chung & McBride, 2015). Additionally, schools and 
communities form stronger relationships and a sense of respect 
between both settings (Mantooth & Fritz, 2006).  
 
Service learning can be a big commitment and difficult for 
individual teachers to implement on their own. However, many 
teachers feel the benefits for students to master academic 
outcomes and develop social and personal competencies 
outweigh the challenges. You may want to work with a team 
made up of faculty and staff and local community members to 
identify and implement the best service learning projects for 
your students. 
 
You can use some of the following suggestions to begin to plan 
service learning projects in your school. These are based on 
some of the K-12 Service-Learning Standards for Quality 
Practice from the National Youth Leadership Council (2008). 
You can download the full standards and indicators from the 
NYLC website and find additional information about 
implementing service learning in Handout 3f. Suggestions for 
service learning include the following: 
 

• Service should be meaningful. The best service-
learning projects are mutually beneficial to students and 
the community in which they live. Connect with school, 
district, and community leaders to develop ideas.  

• Service learning clearly links to the curriculum. No 
teacher has time to implement any activity that isn’t 
directly tied to meeting learning goals. Service learning 
is an instructional strategy, not just a fun project. 
Brainstorm real-world connections to content standards, 
units, or big ideas from your curriculum then seek a 
match to a community need. 

• Service learning provides opportunities for student 
voice. Giving students an active opportunity to plan, 
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implement, and evaluate their service-learning 
experiences instills plenty of opportunities for choice and 
responsibility. Students may still need oversight by 
knowledgeable adults, but consider whether you can 
provide planning templates, work plans with timelines, or 
even sample questions students can use to survey 
community members and their peers to shape their 
projects. 

• Students should monitor their progress and reflect 
on learning. Students should receive time and ongoing 
supports to monitor the impact of their service-learning 
project. You can set up a schedule for team meetings 
both with and without key community members, either in 
person or using technology. Students can engage in 
individual or group reflections through discussions in 
class or via a project website, web conferencing, or 
social media. Much of your students’ content learning is 
going to go beyond what multiple-choice and short-
answer questions can measure. Consider ways students 
can document their learning using project artifacts, 
images and photos, video, or presenting to the larger 
community either through web conferencing or even with 
a special night of project expositions. 

 
Refer to  
Handout 3f 
 

Service learning requires commitment and is often implemented 
with older students, but it can have a significant impact on 
promoting responsibility. Do you have a course that can benefit 
from incorporating the components of service learning as a 
means to promote student responsibility? Or perhaps there is a 
project that your students can engage in that uses the elements 
of service learning in your school community? Refer to handout 
3f for additional resources and to determine whether you plan to 
focus on service learning for your work related to this module. 
 

 

Slide 23 
(Activity) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Reflect and Plan Next Steps 
 
To help you plan for using responsibility and choice more 
effectively in your class, complete the final handout, “Handout 4, 
Responsibility and Choice Reflection and Additional 
Information.” It contains questions for reflection that can lead to 
concrete action steps to impact your use of responsibility and 
choice practices. This handout also includes the references 
cited in the module’s facilitator guide. As you consider your plan 
of action, keep in mind the following guidance: 
 

1. Set realistic goals. Identify realistic goals for yourself in 
implementing responsibility and choice. Be sure you and 
your students have the necessary social and personal 
and academic competencies to engage in the practices. 
You may want to start with limited opportunities and 

3 minutes  
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build on your responsibility and choice practices over 
time. Also, be mindful of the developmental level your 
students are in and select responsibility and choice 
practices that align with your students’ current 
capabilities to ensure success.  

2. Involve students. Let students know you want to try out 
new strategies that will help them be better learners than 
they began. You may be asking them to provide input as 
you do.  

3. Be reflective. Based on the benefits associated with 
responsibility and choice, what changes do you plan to 
make in planning, implementing, and evaluating 
responsibility and choice in your classes or school? How 
will you know if the changes you make are beneficial to 
your students? 

 
If you’re reviewing this information to understand the TEAM 
Rubric better, consider how you might share your action steps 
with coaches, mentor teachers, administrators, or those who 
might observe your class. They will benefit from knowing about 
your efforts and may be able to provide feedback on your 
actions.  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Slide 24 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Evaluation 

Module Evaluation 
  
The Tennessee Department of Education developed this online 
module in collaboration with the Appalachia Regional 
Comprehensive Center and the Center on Great Teachers and 
Leaders, which are funded by the U.S. Department of 
Education. If you want to find out more about the online 
modules or SPC, please contact the Office of Safe and 
Supportive Schools, Division of Student Support Services, at the 
Tennessee Department of Education. 
 
Thank you again for participating in the Responsibility and 
Choice online module. We encourage you to complete the 
online evaluation of the learning module. We also encourage 
you to review the other online modules that provide knowledge, 
tools, resources, and strategies to embed SPC within your 
classes. 
 
 https://responsibilityandchoice.questionpro.com. 

2 minutes 
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