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Interactive Read Aloud within the Unit Design
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An Interconnected ELA Block

As you look at the visual 
to the left, what are 
some things you notice?

• The ELA block allows 
students to listen to, read 
about, speak about, and 
write about text.

• There are connections to 
explicit and systematic 
foundational skills 
instruction.

• There are a variety of 
instructional strategies that 
teachers incorporate 
depending on student 
need and purpose. 5



Interactive 
Read Aloud



Instructional Strategies for Reading

IRA Definition: 
Interactive read 
aloud is an 
instructional 
strategy in which 
students actively 
listen and respond 
to above grade 
level complex text. 
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If we provide daily opportunities for ALL students to build 
skills-based and knowledge-based competencies by…
 engaging in a high volume of reading;
 reading and listening to complex texts that are on or beyond 

grade level;
 thinking deeply about and responding to text through speaking 

and writing;
 developing the skill and craft of a writer;
 practicing foundational skills that have been taught explicitly 

and systematically and applied through reading and writing;
Then, we will meet or exceed our goal of having 75% of 
Tennessee third graders reading on grade level by 2025.

Theory of Action
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How does interactive read aloud support 
student proficiency? 

Frequent IRA experiences 
contribute to the high volume of 
text that students need to access 
and build knowledge about the 
world

Complex, above grade level text
used during IRA promotes 
cognitive stretch

Intentionally planned questions 
and instructional sequences 
promote deep thinking 

Speaking and writing in response 
to texts read allows students to 
share knowledge, interpretations, 
and arguments 

Short or extended tasks following 
reading develop the skill and craft 
of writers and build connections 
between reading and writing

IRA experiences model fluent and 
phrased reading as well as 
develop receptive and expressive 
vocabulary.
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Instructional Strategies for Reading

Purposes of Interactive Read Aloud

• Provide access to complex text that 
is above grade level

• Develop understanding of complex 
syntax and text structure

• Provide opportunities for teacher 
modeling

• Promote critical thinking and 
analysis of text

• Provide opportunities for oral 
language development

• Support comprehension strategies

• Develop knowledge and vocabulary



The Impact of Interactive Read Alouds
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 Integration of standards
 Selection of high quality, content-rich, complex text
 Collection of text set
 Creation of text dependent questions for literal, inferential, 

and analytical understanding
 Implementation of impactful vocabulary instruction
 Application of think alouds for meaning-making
 Synthesis of multiple texts
 Creation of authentic tasks

Critical Attributes
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Integration of Standards

What standards will 
be integrated 
together with the 
interactive read aloud 
so that students think 
about, speak about, 
and write about the 
text they have heard?



Text Selection

Qualitative 
Measures

Second, assess 
features such as 

structure, 
language 

conventionality/ 
clarity, knowledge 

demands and 
levels of meaning

Quantitative 
Measures

First, determine 
the quantitative 

complexity of the 
text

Reader and 
Task

Third, consider the 
children's 

interests and 
tasks you could 
pair with the text

Text



 Build knowledge around a concept within the unit
 Provide meaningful connections to the anchor text
 Are made of authentic, rich texts worthy of study
 Include a range of text types (literary and informational) 

and genres
 Include texts that represent various forms of complexity
 Include visual media, such as videos, maps, timelines, 

and other graphics or text features

Text Set
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 Teachers should design question sequences that help 
students make meaning of the text.  

 Teachers should purposefully plan questions in advance 
with attention to the enduring understanding(s) and 
essential questions. 

 Teachers should organize questions of varying levels to 
support students in gaining a deep understanding of the 
text.  

 As teachers consider the daily tasks, questions should 
support students in recall, application, analysis, creation, 
and evaluation of the content.

Text Dependent Questions

17



• Use structures for academic talk and collaboration (e.g., turn and talk, 
accountable talk, cooperative learning, etc.) that generate 
engagement for all students

• Ask students to share partner conversations with the full group

• Make explicit connections between students’ ideas and the text 
discussion and/or clarify misconceptions by returning to text ideas

• Use graphic organizers designed to capture student thinking during 
collaborative conversations

• Incorporate students’ tasks and writing as prompts for discussion 
during repeated readings or with related texts in the text set

Academic Talk
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Academic Talk in Action
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Impactful Vocabulary Instruction



Impactful Vocabulary Instruction

Implicit Vocabulary Instruction – Teachers support students by 
drawing attention to context clues, illustrations, or the use of more 
common synonyms. The flow of the story is not interrupted for 
these words.

Embedded Vocabulary Instruction –Teachers provide a quick, 
child-friendly definition. The flow of the story is not interrupted. 
Words targeted for embedded instruction would be those that help 
with comprehension but are not essential to the story.

Explicit Instruction –Teachers identify and work with target 
words that are critical for comprehension or are powerful 
academic vocabulary. 



• Modeling makes invisible cognitive processes more 
tangible for students.  

• Teachers verbalize their own thinking process about a text 
to support students in knowing what proficient readers 
and writers do.  

• As teachers plan for how they will model their thinking, 
they should consider the processes they use to make 
sense of what they read.

Application of Think Alouds



Teacher Think Alouds and Vocabulary in Action
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Director of Reading 
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Synthesis of Multiple Texts

Before Reading:  What do I know 
about the concept?

While Reading Multiple Texts:  
What does each resource say 
about the concept?

After Reading Multiple Texts:  
What is my new thinking based 
on what I know and what I have 
learned from the texts?



 Address essential questions and build towards enduring 
understandings

 Prompt students to utilize multiple standards for the 
purpose of demonstrating knowledge

 Can be molded and practiced within the instructional 
structures for reading and writing including during whole 
group, small group, individual worktime, or literacy 
stations

 Allow students to demonstrate their learning through daily 
speaking and writing opportunities 

 Build in complexity and culminate in a rich, authentic end-
of-unit task 

Authentic Daily Tasks 



Student Writing
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Student Writing
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Ask students to:
 Organize, interpret, analyze, synthesize, and evaluate 

information rather than simply reproduce
 Draw conclusions, make generalizations, and develop 

arguments that are supported through extended writing
 Connect what they are learning to experiences, 

observations, feelings, or situations significant in their 
daily lives both inside and outside of school.

Authentic End of Unit Tasks
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Connections to the 
TEAM Rubric



• Standards and Objectives
– Learning objectives are: (a) connected to what students have previously learned, 

(b) know from life experiences, (c) integrated with other disciplines
• Motivating Students

– The teacher consistently organizes the content so that it is personally meaningful and 
relevant to students.

– The teacher consistently develops learning experiences where inquiry, curiosity, and 
exploration are valued.

• Activities and Materials
– Are challenging
– Are relevant to students' lives 
– Incorporate multimedia and technology
– Incorporate resources beyond the school curriculum texts
– The preponderance of activities demand complex thinking and analysis

• Instructional Materials
– Build on prior student knowledge, are relevant to students’ lives, and integrate other 

disciplines
• Assessment

– Require extended written tasks

TEAM Alignment



Summer Learning Series

Session #3:  July 13 at 10 a.m. CDT
• Shared Reading

Session #4:  August 10 at 4 p.m. CDT
• Supporting Literacy for the Range of Learners

Session #5:  September (regional sessions-dates and times forthcoming)

• Framework for Teaching Literacy 

THANK YOU FOR JOINING US!
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