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Time:  1 min (amount of time needed for this slide) – 0:01 (at the end of this slide, this is 
how much total time will have passed in the learning session)

Script: “This PL Package is organized into two modules. The first module focuses on 
preparing educators to teach with Unit Starters. The second module is intended to support 
educators after they have taught a Unit Starter in reflecting on and refining their 
instruction.”

Additional Facilitator Information:
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Time:  1 min – 0:02

Script: “This PL Package is also organized for flexible engagement. Some teams may want 
to complete each learning session in a single sitting, such as during a half-day PD session. 
Other teams may want to complete the learning sessions in pieces over the course of a 
series of shorter PLC meetings. Accordingly, each Module is broken down into learning 
sessions. learning sessions are organized around one or more related guiding questions. 
Each learning session is then chunked into parts. The graphic on this slide shows an 
example. The first module contains four total learning sessions. learning session 1 takes 
105 min. Because it’s longer, it is also separated into two parts, Part A which is 60 min and 
Part B which is 40 min (a five minute introduction, which is where we are now, takes up the 
other 5 min). Educators can complete all parts of the learning session at one time, or they 
can complete each part on different days. learning session 2, on the other hand, is shorter, 
and can be completed in its entirety in 50 mins. learning session 2 is not separated into 
parts.”

Additional Facilitator Information: Discuss with educators the format that you will use to 
complete this PL Package. Will you complete all the learning sessions in one sitting during a 
whole day? Will you complete them over time, doing 1-2 parts each time?
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Time:  1 min – 0:03

Script: “These questions will guide our study of the Unit Starters during Module 1. As you 
can see, these questions cover the what, why, and how of teaching with Unit Starters. Let’s 
read them…” Read the questions aloud or invite educators to read them. 

Additional Facilitator Information:
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Time:  1 min – 0:04

Script: “These questions will guide reflection and refinement during Module 2. Remember, 
Module 2 is designed to be completed after we have taught a Unit Starter.”

Additional Facilitator Information:
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Time:  1 min – 0:05

Script: “For Module 1, we will discuss the guiding questions over a series of four learning 
sessions. The first session covers the what and the why, and the remaining sessions focus 
on the how. The sessions vary in length. While time allocations are recommended, we’re 
the ones leading this. If we find ourselves needing more time to finish a particular session 
we can always pause in the middle and come back to it later.”

Additional Facilitator Information: Educator teams should feel free to make these learning 
sessions their own. The only non-negotiables are that educators work through all slides –
don’t skip anything – and that they complete the first four sessions prior to teaching with 
the Unit Starter. Educator teams can choose to complete these sessions in one long day, 
over two half days, or by doing each session at a time over a number of days. 

Educators may notice that learning session 3 is long. It is separated into four parts. 
Both learning sessions 2 and 4 are designed to be completed in a single sitting. 
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Time: 1 min - 0:06

Script: ”Let’s take a moment to review our group norms so we can all engage in a 
productive learning experience…”

Additional Facilitator Information: Add further group norms if desired
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Time:  1 min – 0:07

Script: “The focus of this first session is on understanding what Unit Starters, what 
resources they include, and how they support standards-based instruction. We’ll also talk 
about why teaching with Unit Starters is a good thing for our students.”

Additional Facilitator Information: Tell educators how they will work through this learning 
session – will they do Part A at this time and Part B later? Or will they complete all of 
learning session 1 in this sitting?
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Time:  1 min – 0:08

Script: Read the definition of a Unit Starter aloud.

Additional Facilitator Information:
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Time:  5 min – 0:13

Script: “Let’s start by exploring the Unit Starter on our own…” Read the directions on the 
slide

Additional Facilitator Information: The sections listed on this slide are central to the unit. 
You may want to encourage educators to bookmark these items for easy reference later on. 
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Time:  3 min – 0:16

Script: “Based on your initial exploration of the Unit Starter, discuss the following 
questions…” Read the prompts aloud to your group. If the group is small, discuss the 
questions together. If the group is larger, invite educators to discuss in trios. If educators 
discuss in trios, conclude by inviting 1-2 of them to share their responses with the whole 
group. 

Additional Facilitator Information:
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Time:  2 min – 0:18

Script: “This slide builds on the definition we read at the beginning of this section.” Read 
the bullets aloud or invite other educators to read them aloud. 

Additional Facilitator Information: Be sure to emphasize the following points:
• The Unit Starters are intended to support planning. They are not a complete 

curriculum. Teachers will need to differentiate the materials to meet the diverse 
needs of their students. The Unit Starters do not include lessons for all 
Tennessee Academic Standards in English language arts. Teachers will need to 
follow their scope and sequence and teach additional lessons within and 
alongside the Unit Starter to ensure students receive instruction in all the 
academic standards for their grade level. 

• The Unit Starters are designed for ELA instruction and align to ELA standards. 
Concepts in the Unit Starters connect to science and social studies standards, 
but are not intended to replace instruction in these areas. 
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Time: 3 min – 0:21

Script: “Now that we have a clearer sense of what Unit Starters are, let’s stop and think 
about why teaching with them will help our students. Given what you know about Unit 
Starters, based on the brief exploration we did earlier and anything else you’ve heard about 
them, what advantages do you think teaching with Unit Starters bring?” Give educators 
time to think independently and then invite a few to share their thoughts with the group.

Additional Facilitator Information:
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Time:  1 min – 0:22

Script: Read the bullets aloud or invite other educators to read them.

Additional Facilitator Information: Be sure to emphasize the bolded terms and ideas:
• The Unit Starters connect to science and social studies standards, but are not 

intended to replace instruction in those areas. 
• Unit Starters align to ELA standards. 
• Knowledge is developed through the study of texts
• The Unit Starters use a specific framework for conceptual teaching (which we will 

explore in depth in a later session)
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Time:  3 min – 0:25

Script: “Let’s talk a bit more about the relationship between knowledge, comprehension, 
and texts by hearing recent ideas from some literacy experts.” Invite educators to read the 
three bullets. Ask educators which citation stands out most to them and why. Briefly 
discuss the ideas on this slide. 

Additional Facilitator Information: If educators are interested in learning more, share the 
links below:

Sources:
• http://knowledgematterscampaign.org/wp-content/uploads/2016/05/Willingham-

brief.pdf
• https://www.theatlantic.com/education/archive/2018/04/-american-students-

reading/557915/ 
• http://shanahanonliteracy.com/blog/knowing-and-reading-what-can-we-do-to-make-

sure-kids-know-enough-to-comprehend#sthash.KzB8MVe3.sHkBtfcC.dpbs
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Time:  3 min – 0:28

Script: “Research from Landauer and Dumais (1997) tells us that reading or listening to a 
series of texts on the same concept (not theme) can yield as much as four times the 
vocabulary growth. 

This occurs because we connect old words to new ones and develop nuanced 
understandings based on this development. To do this we need to use text sets: a series of 
texts on a rich concept. 

Themes are typically focused on something that is topical that lacks critical deeper levels of 
understanding that develops over time. Sometimes we see teachers teaching units on 
themes such as  “Stars” or “Friendship”. These text groupings don’t afford the same 
opportunities to build knowledge and vocabulary. 

Text sets focused on a concept, rather than a theme, go deeper and focus on developing 
more meaningful understanding over time.  Units focused on concepts are more beneficial 
to students because texts sets focused on concepts have a much higher likelihood of 
repeated and related vocabulary, as well as a chance to build deep and nuanced conceptual 
understanding of an idea. 

For example, this unit focuses on the concept of observable patterns in the Earth, Sun, 
Moon, and Stars. These texts are focused around building a conceptual understanding of 
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how different bodies in space move – how they rotate, revolve, and in some cases, like the 
sun, only appear to move – and how those movements create patterns that we can see and 
predict, like day and night, the phases of the moon, and the changing seasons. The texts 
enable students to build knowledge about this concept and also to encounter and use words 
such as rotation, phase, and observe throughout the unit. 

Consider the knowledge and vocabulary students could develop if they consistently engaged 
in units that focus on strategic sequences of high quality texts targeting a single concept like 
this one.

Additional Facilitator Information: If text sets or conceptual teaching are new ideas for 
educators, consider pausing here and giving them time to share what they think about this 
kind of approach. 
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Time:  1 min – 0:29

Script: “Unit Starters support the progression of knowledge through the grade levels, as 
intended by our standards. If students engage with Unit Starters that share universal and 
unit concepts across the grade levels, they will build and deepen knowledge of these 
concepts. Revisiting concepts over time also supports students in retaining and expanding 
vocabulary associated with the unit concepts.” 

Additional Facilitator Information:
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Time:  1 min – 0:30

Script: “It should also be noted that Unit Starters are consistent with the model of 
instruction put forth in Teaching Literacy in Tennessee, which we explored in earlier 
learning sessions. The Unit Starters are designed in line with Tennessee’s theory of action.”

Additional Facilitator Information:
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Time:  1 min – 0:31

Script: “Let’s quickly revisit Tennessee’s theory of action…” Read the slide aloud or invite 
educators to read the bullets aloud.

Additional Facilitator Information:
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Time:  3 min – 0:34

Script: “Now we’re going to look at how the structure of the Unit Starter and specific 
resources within it support Tennessee’s theory of action. To support students in engaging in 
a high volume of reading, the Unit Starters include a list of appropriately complex texts 
for interactive read aloud and shared reading, as well as suggested resources for 
small group and independent reading that can be matched to students’ independent 
reading range. We know it’s important for students to spend time reading and 
listening to complex texts, but it’s also important for students to spend time reading 
texts that support their phase of reader development, and the Unit Starters provide 
texts for both. The images on this slide show the text lists for these different 
instructional strategies. Now, take a minute and find these text lists in the Unit 
Starter you will teach.”

Additional Facilitator Information:
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Time:  3 min – 0:37

Script: “Unit Starters support students in reading and listening to complex texts that 
are on or above grade level. The Unit Starters include a text complexity analysis 
chart for each of the interactive read aloud and shared reading texts. These charts 
help us understand the unique complexities of each text and help us prepare to 
teach it. Find an example of a text complexity analysis chart in the Unit Starter you 
will teach and read through the analysis. As you read, consider how the information 
and guidance in the chart will help you effectively teach that text.”

Additional Facilitator Information: If text complexity analysis is a new idea for educators, 
consider pausing here and asking educators to share how having this resource and thinking 
ahead of time about a text’s complexity will help them as they teach that text. 
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Time:  3 min – 0:40

Script: “Unit Starters support students in thinking deeply about and responding to text 
through speaking and writing. The Unit Starters include question sequences for each text 
that promote talking and thinking about the text. The daily tasks also encourage discussion 
and most tasks also prompt students to write. Find an example of a question sequence and 
a daily task in the Unit Starter you will teach and consider how those key resources will 
help students develop their speaking and writing skill.”

Additional Facilitator Information:
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Time:  3 min – 0:43

Script: “The Unit Starters support students in developing the skill and craft of a writer. We 
just explored how the daily tasks help students develop as writers, and the end-of-unit 
tasks do too. Let’s take a closer look at this one. Read the description of this task and then 
talk with a partner about how this task would help develop students skill and craft as a 
writer.” After partner discussion, invite a few educators to share their ideas with the whole 
group. 

Additional Facilitator Information: Make sure educators talk about both the content and 
the mechanics of the task. The task helps students develop ideas and organization while 
also calling for them to write in complete sentences, and use correct capitalization, 
punctuation, and spelling. 

Educators may have concerns about the rigor of the end-of-unit task. They may 
wonder if some students will be able to do it. Assure them that that the Unit Starter 
is designed to scaffold students to the level of thinking of the end-of-unit task. 
Students will have opportunities to talk and write throughout the unit that will 
prepare them for the end-of-unit task. 
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Time:  1 min – 0:44

Script: “The last piece of our theory of action is about foundational skills. It’s important 
that students practice foundational skills that have been taught explicitly and systematically 
and applied through reading and writing. The Unit Starters provide many opportunities for 
students to apply knowledge of foundational skills through reading and writing, such as 
during shared reading experiences or writing tasks. However, the Unit Starters do not 
provide explicit lessons for foundational skill instruction. We will talk more about the Unit 
Starters and foundational skills later on.”

Additional Facilitator Information:
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Time:  1 min – 0:45

Script: “The Unit Starters are based on the unit design framework shared in Teaching 
Literacy in Tennessee. Concepts for the Unit Starters have roots in the Tennessee Academic 
Standards for science and social studies. These content area standards inspire the unit’s 
enduring understanding and essential questions. Texts and tasks support students in 
developing understanding of the unit concepts. At all levels of the unit, two key factors –
the standards (point to green arrows on the left) and student needs (point to blue arrows 
on the right) – constantly influence the way the unit is taught.”

Additional Facilitator Information:
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Time: 2 min – 0:47

Script:  “This graphic, which also comes from Teaching Literacy in Tennessee, illustrates the 
integration of the standards to be addressed, the instructional strategies to be used, and 
the grouping structures that teachers incorporate as they plan for literacy instruction on 
any given day. Teachers will not use all of these instructional strategies in a single day, and 
the timing for each will vary based on needs. Rather, teachers should flexibly select from 
multiple instructional strategies (e.g., interactive read aloud, shared reading, interactive 
writing, etc.) as they design a high-quality Tier I literacy block that reflects the expectations 
of the grade-level standards. 

The Unit Starters provide texts for interactive read aloud and shared reading and suggested 
resources for small group reading and independent reading (point to blue box at the top of 
the graphic). The daily tasks and end-of-unit task lend themselves to the writing strategies 
shown here (point to green box). The Unit Starter’s writing tasks support independent 
writing. The other writing strategies, such as modeled writing and interactive writing, offer 
layers of support that promote independence.

It is important for students to regularly generate their own writing. Students are often 
tempted to duplicate writing they see their teachers do, often because they want to do it 
the “right” way. While modeled, shared, and interactive writing activities are helpful 
scaffolds for students, they should address writing prompts that are different from the 
prompts for students’ independent writing (otherwise, students may just copy the modeled 
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response).  

Additional Facilitator Information:
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Time:  1 min – 0:48

Script: “This slide summarizes the benefits of teaching with Unit Starters for teachers and 
students…” Read the bullets, or invite other educators to read the bullet points. Ask 
educators if, given what they know so far, they can think of other reasons for why teaching 
with Unit Starters may help them and their students. 

Additional Facilitator Information:
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Time:  2 min – 0:50

Script: “In case you’re still not sure about whether Unit Starters are worth it, take a look at 
some quotes from real educators who have used Unit Starters with their students.” Read 
the slide aloud. Ask educators why they think teaching with the Unit Starters would lead to 
high scores on TEAM.

Possible connections include:
• Standards and Objectives – Unit Starters are aligned to state standards and 

promote the integration of standards
• Motivating Students – Unit Starters provide opportunities for students to explore 

concepts in depth, which encourages inquiry and curiosity
• Questioning – Question sequences are provided that scaffold student 

understanding toward higher levels of thinking
• Teacher Content Knowledge – The design of the Unit Starters, which is based on 

a model of instruction that supports conceptual learning, helps teachers think 
more deeply about the content area standards in their grade level and 
encourages them to see connections between standards and concepts

• Thinking – The conceptual teaching in the Unit Starters promotes higher levels of 
student thinking

Additional Facilitator Information:
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Time:  1 min – 0:51

Script: “Let’s look at another quote…” Read the quote. 

Additional Facilitator Information:
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Time:  1 min – 0:52

Script: “This final quote comes from a group of teachers…” Read the quote. 

Additional Facilitator Information:
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Time:  3 min – 0:55

Script: “The teachers from Martin Primary School whose quote we just saw talked about 
how using the Unit Starters raised their expectations for students. To help show the kind of 
impact a conceptual approach can have for students, we’re going to look at some examples 
of student work. This is a daily task for one of the first grade Unit Starters on space…” Read 
the task aloud. “And this is the exemplar student response, or the kind of response we 
would hope our children would produce if they comprehended the unit’s concepts…” Read 
the exemplar response aloud. Then, have educators read the students’ work (if needed, a 
transcription of the student response is provided in the facilitator notes below). 

Then, ask the question: What content knowledge is this student developing? How is 
this student also showing progress toward mastery of ELA standards?

Additional Facilitator Information: 
The student text reads: ”Dear Monica, The moon shrank because it was waning. It 
didn’t disappear. It became a new moon! When the moon started growing, it was 
waxing. Then, when it was fully lit, it was a full moon! Your friend, Luke”

Educators should recognize in this example that the student understands the 
phases of the moon. He knows corresponding vocabulary – waning, waxing, new 
moon, full moon. He is also demonstrating command of grammar, including 
punctuation and capitalization. He is also demonstrating understanding of the 
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structure of friendly letters. 
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Time:  2 min – 0:57

Script: “This example is of a daily writing task for a 2nd grade unit on earth science. Here is 
the task and the exemplar student response.” Invite an educator to read the task and 
exemplar response aloud or have educators read them silently. 

Additional Facilitator Information:
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Time:  4 min – 1:01

Script: ”Here are two examples of student work. The work on the left is from a student 
who the teacher described as being just below grade level and the work on the right is 
from a student who the teacher described as being proficient. What do you notice about 
the content knowledge they’re developing?”

Additional Facilitator Information:
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Time:  4 min – 1:05

Script: This is the closing slide for Part A of learning session 1. Read the directions on the 
slide. Have educators think about the questions on their own, and then have them discuss 
in trios. To close, invite some educators to share thoughts with the whole group. 

Additional Facilitator Information: With more time, move on to Part B of learning session 
1. 
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Time:  1 min – 1:06

Script: “We just spent some time thinking about the ‘why’ of teaching with Unit Starters. 
Now, we’re going back to the ‘what’. In this next section we’re going to learn more about 
the nuts and bolts of what’s included in the Unit Starters and what’s not.”

Additional Facilitator Information:
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Time:  3 min – 1:09 (Part B – 0:03)

Script:  “Unit Starters provide the foundation for unit planning but are not intended to be a 
comprehensive curriculum resource. Instead, you must thoughtfully prepare from the 
resources that are included in the Unit Starter and plan for other components of the 
English language arts block. 

The Unit Starters contain several resources that serve as the foundation for strong unit 
planning and preparation, including:
• Content goals for the unit
• Texts to be used for various purposes in the English language arts block
• A standards-aligned end-of-unit task
• Question sequences and tasks for approximately three weeks of instruction that include 

These resources primarily support strong Interactive Read Aloud and Shared Reading 
experiences, with opportunities for students to respond to text orally or in writing. 

However, they do not – and cannot - provide instructional guidance to meet the diverse 
and unique needs of your students. More specifically, you will still have to: 

• Plan for small group instruction. You should group students flexibly and select texts to 
meet your students’ specific needs, which may change over time. The Unit Starter 
includes a list of suggested resources (texts, videos, online resources) that can be used 
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to support small group instruction. 

• Plan for how you will use the suggested resources to engage students in a high-volume of 
independent reading. Consider setting up systems for accountability during independent 
work time such as one-on-one conferences, center assignments, and/or accountable 
independent reading structures. 

• Plan explicit foundational skills instruction.  It is recommended that you use an explicit 
and systematic approach for foundational skills instruction. Strong foundational skills 
lessons provide instruction that follows an intentional, research-based progression of 
foundational skills starting with phonemic awareness and moving toward phonics and 
word recognition. 

• And critically, you will need to plan opportunities for students to practice their newly 
acquired foundational skills in and out of context. Foundational skills assessments should 
be ongoing, and should be used to determine when students have mastered the skill and 
are ready to move on to the next skill. 

• The reason that foundational skill lessons are not included is because it’s critical that 
teachers follow a year-long scope and sequence for foundational skill instruction. Since 
teachers will be using these Unit Starters at different points in the year, the department 
has no way of knowing where teachers will be in their scope and sequence. Many 
commonly used basal curricula, like Journeys, Reading Wonders, and Reading Street 
include resources for foundational skill instruction. However, teachers are encouraged to 
use the authentic texts from the Unit Starter (i.e., shared reading, small group reading, 
and independent reading) as texts where students apply their understanding of newly-
learned foundational skills in context. 

Additional Facilitator Information:
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Time:  1 min – 1:10 (Part B – 0:04)

Script: “To be clear, Unit Starters are not…” Read the bullets on the slide. 

Additional Facilitator Information: If educators have more questions about what is and is 
not included in the Unit Starter and why, they can read the opening pages of the Unit 
Starter, which explain its components, and find additional information about Unit Starters 
on the department’s Read to be Ready website found at tn.gov/readtobeready under the 
Educators tab. 
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Time:  1 min – 1:11 (Part B – 0:05)

Script: This is the summary slide for this section. Read the key point on the slide. 

Additional Facilitator Information:
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Time:  2 min – 1:13 (Part B – 0:07)

Script: “But, there are many ways that teachers can plan for the elements of the literacy 
block that support the concepts of the Unit Starter. The graphic on the left, which may be 
familiar to educators who participated in the department’s training on ELA standards or 
other Read to be Ready learning sessions, illustrates the process for how teachers use data 
to make instructional decisions that meet the needs of all students. With that model in 
mind, the following slides provide three examples of how teachers can use their knowledge 
of students and the Elements of the Literacy Block to plan with the Unit Starter.” 

Additional Facilitator Information:
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Time:  1 min – 1:14 (Part B – 0:08)

Script: Read the example on the slide. 

Additional Facilitator Information:
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Time:  1 min – 1:15 (Part B – 0:09)

Script: Read the example on the slide

Additional Facilitator Information:
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Time:  3 min – 1:18 (Part B – 0:12)

Script: Read the example on the slide. Then, ask teachers to brainstorm other instructional 
strategies that could support both student needs and the conceptual goals of the unit. 

Additional Facilitator Information:
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Time:  1 min – 1:19 (Part B – 0:13)

Script: “This is the final section of learning session 1. We know that the Unit Starters 
support standards-based instruction, but here we’re going to focus on exactly how they do 
it.”

Additional Facilitator Information:

45



Time:  1 min – 1:20 (Part B – 0:14)

Script: It’s important that educators understand the relationship between state academic 
standards and the Unit Starters. Please read aloud these slides as written. 

Additional Facilitator Information:
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Time:  4 min – 1:24 (Part B – 0:18)

Script: “The Unit Starters are designed to support students in progressing toward mastery 
of ELA standards. One specific way the Unit Starters do this is through the design of its 
lesson objectives. Each daily lesson objective addresses learning goals for both content 
knowledge and English language arts. As you can see in the example, knowledge goals are 
listed first. These knowledge goals are achieved through the application of ELA knowledge 
and skill, as stated in the second part of the lesson objective.” Have educators find a lesson 
objective in their Unit Starter and discuss the question on the slide with a partner. 

Additional Facilitator Information:
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Time:  1 min – 1:25 (Part B – 0:19)

Script: It’s important that educators understand the relationship between state academic 
standards and the Unit Starters. Please read aloud these slides as written. 

Additional Facilitator Information:
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Time:  1 min – 1:26 (Part B – 0:20)

Script: It’s important that educators understand the relationship between state academic 
standards and the Unit Starters. Please read aloud these slides as written. 

Additional Facilitator Information: The department will be creating other Professional 
Learning Packages that focus on the out of text/in text model for teaching foundational 
skills.  Please see the Read to be Ready website for additional details.
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Time:  1 min – 1:27 (Part B – 0:21)

Script: It’s important that educators understand the relationship between state academic 
standards and the Unit Starters. Please read aloud these slides as written. 

Additional Facilitator Information:
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Time:  3 min – 1:30 (Part B – 0:24)

Script: “This is an example of how the unit concepts and enduring understandings of the 
Unit Starters are inspired by content area standards.” Invite educators to read the standards 
and then the corresponding unit concepts and enduring understandings. Then, have them 
discuss the question on the slide. 

Additional Facilitator Information: It is important to reinforce the idea that the Unit 
Starters are not designed to teach content area standards. The concepts in the Unit Starters 
are designed to support students in building knowledge related to grade level science and 
social studies standards. 
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Time:  5 min – 1:35 (Part B – 0:29)

Script: Read the directions on the slide. Have educators think about the questions first 
independently and then discuss them with a trio or small group. 

Additional Facilitator Information:
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Time:  5 min – 1:40 (Part B – 0:34)

Script: “This is the end of the first learning session. We will close with a personal reflection 
about the Unit Starters.” Have educators discuss their responses with a trio, and then invite 
a few educators to share their responses with the whole groups. You may want to record 
challenges and questions on a piece of paper or poster and revisit them during future 
learning sessions. These challenges and questions may be addressed in future sessions.

Additional Facilitator Information:
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Time:  1 min – 1:41 (Part B – 0:35)

Script: Quickly review the questions that were discussed in this learning session and 
preview the questions that will be addressed in the next learning session.

Additional Facilitator Information:
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Time:  1 min – 1:42 (Part B – 0:36)

Script: “Each learning session closes with an activity titled ‘Learning to Application’. These 
activities are designed to help everyone build on the knowledge they developed during the 
learning session and prepare for the next one.”

Additional Facilitator Information:
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Time: 1 min – 1:43 (Part B – 0:37)

Script: Read the directions on the slide. Acknowledge that we looked at some of these 
sections already but that taking a closer look is important in preparation for the next 
session.

Additional Facilitator Information:
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