TN Department of

.Education

Professional Learning Package:

Implementing Unit Starters




PL Package Organization

PL Package:

Implementing Unit
Starters

Module 1:
Preparing to
Implement Unit
Starters

Departmentof | Professional
.Education| Learning Package

Module 2: Refining
Instruction with
Unit Starters




PL Package Organization

4 Total Sessions

Learning

Learning

Session 2

Session 1
105 min

60 min 40 min

Professional
Learning Package

Department of
.Education




Guiding Questions for Module 1

= \What is a Unit Starter?
= Why teach with Unit Starters?
= What resources are included in the Unit Starter?

= How do Unit Starters support standards-based
Instruction?

= How are concepts and understandings organized in
the Unit Starter?

= How are concepts and understandings supported by
the Unit Starter’s texts, tasks, and question
sequences?

= How can | prepare to teach with the Unit Starter?
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Guiding Questions for Module 2

What growth did students make as a result of
engagement with the Unit Starters?

What growth did | make as a teacher as a result of
engagement with the Unit Starters?

How can | refine my instruction moving forward?
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Module 1:
Preparing to Teach with

Unit Starters
Learning Session 1




Module 1 Learning Sessions

« What is a Unit Starter?
 Why teach with Unit Starters?

1 « What resources are included in the Unit Starter? iShr(:iJrr\
« How do Unit Starters support standards-based
instruction?
« How are concepts and understandings organized in :
2 the Unit Starter? =
« How are concepts and understandings supported by 3 hours
3 the Unit Starter’s texts, tasks, and question 30 min
sequences?
4 « How can | prepare to teach with the Unit Starter? 1 hour
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= Be fully present.

= Actively participate.

= Embrace collaboration.

= Keep students at the center.
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Learning Session 1

= Guiding gquestions:

— Part A (60 min)
* What is a Unit Starter?
* Why teach with Unit Starters?
— Part B (40 min)
* What resources are included in the Unit Starter?
* How do Unit Starters support standards-based instruction?
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Part A:

What is a Unit
Starter?




What is a Unit Starter?

= A K-3 Literacy Unit Starter is a set of instructional
materials that includes texts, question sequences, and
tasks. The materials are purposefully designed for literacy
Instruction that develops knowledge of concepts related to
grade-level content area standards.
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What is a Unit Starter?

= Take five minutes to explore the Unit Starter you plan to
teach. Find the following components:

— A unit overview that describes the desired results for
learners

— The unit content goals, which include enduring and
disciplinary understandings

— Alist of texts that support strong interactive reading and
shared reading experiences

— The end-of-unit task

— The dalily task and question sequence for the first lesson
of the unit
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What is a Unit Starter?

= \What will students learn in this unit?
= How will they learn it?
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What is a Unit Starter?

= Unit Starters are instructional materials designed to
support planning for English language arts instruction in
kindergarten through third grade classrooms.

= They include a set of appropriately complex texts for
Interactive read aloud and shared reading
experiences, daily tasks, question sequences, and an
end-of-unit task.

= All materials are designed to develop literacy skills and
understandings and build knowledge of concepts related
to grade-level science and social studies standards.

= Materials are designed for all students as part of core
Instruction.
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Part A: Why Teach

with Unit Starters?




Unit Starters support teachers in:

= Connecting to the content of Tennessee Academic
Standards for English language arts and science or
social studies

= Building students’ content knowledge through the
study of appropriately complex texts

= Teaching conceptually by basing units and lessons
around a connected series of concepts and
understandings

= Implementing a unit design framework that focuses on
texts, question sequences, daily tasks, and an end-of-unit
task
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Building Content Knowledge Through

Literacy

= Willingham, 2016: Whether or not readers understand a text
depends far more on how much background knowledge and
vocabulary they have relating to the topic than on how much
they’ve practiced comprehension skills. Students need deep
knowledge of a subject in order to think creatively or critically
about it.

= Shanahan, 2018: Research has long shown the importance of
knowledge in comprehension. If a reader knows much about
a topic, his/her reading comprehension rises.

= Adams, 2018: All students need access to high-quality
complex texts. Giving children easier texts when they're
weaker readers denies them the very language and information
they need to build knowledge.
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Unit Starters build knowledge and
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By Janet Ruth Heller  IMustrated by Bon Hodson

Research tells us that reading or listening to a series of texts focused on a
rich concept (not a theme or topic) can yield as much as four times the
vocabulary growth (Landauer & Dumais, 1997).

Example: Observable patterns in the Earth, sun, moon, and stars (concept)

Non Example: Stars (topic), friendship (theme)
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.
Unit Starters deepen knowledge of concepts

across the grade levels.

«Second Grade
* many animals

*First Grade
 the structure of

*Third Grade

* internal and

Kindergarten
 differences

between plants
and animals

« differences
between living
organisms and
non-living
materials
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v

plants and the
function of the
parts

* the life cycle of

use their body
parts and senses
in different ways

* species have

unique and
diverse life

external
structures that
support survival,
growth,
behavior, and
reproduction
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Unit Starters align with Teaching Literacy

in Tennessee.

B
Unit Starters support the
theory of action and
TEACHING LITERACY IN TENNESSEE instructional framework
el e o deopnasrofces that are the foundation of
Teaching Literacy In
Tennessee.
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Our Theory of Action

If we provide daily opportunities for ALL students to build
skills-based and knowledge-based competencies by...

engaging in a high volume of reading;

reading and listening to complex texts that are on or beyond
grade level;

thinking deeply about and responding to text through speaking
and writing;

developing the skill and craft of a writer; and

practicing foundational skills that have been taught explicitly
and systematically and applied through reading and writing...

then, we will meet or exceed our goal of having 75 percent of
Tennessee third graders reading on grade level by 2025.
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“Engaging in a high volume of reading”

Texts for Interactive Read
Aloud and Shared Reading

Suggested Resources for
Small Group and

Independent Reading

What Makes Day and Night?

Franklyn M. Branley

The Reasons for Seasons

Gail Gibbons

Sunshine Makes the Seasons

Franklyn M. Branley

When the Moon is Full (poems)

Penny Pollock

The Moon Seems to Change

Franklyn M. Branley

Why Does the Earth Spin? And Other Questions About Our Planet

Mary Kay Carson

Papa, Please Get the Moon for Me

Eric Carle

If You Decide to Go to the Moon

Faith McNulty

Find the text lists in the Unit
Starter you will teach.
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Starry Messenger Peter Sis Interplanet Janet Schoolhouse Rock
Looking Through a Telescope Linda Bullock Birth of the Solar System National Geographic
The Big Dipper Franklyn M. Branley Our Sun Kristine Carlson
Coyote Places the Stars Harriet Peck Taylor Stargazers Gail Gibbons
The M Book Gail Gibb

 Moon Hoa all Gibbons There’s No Place Like Space: A Cat in the Hat Book Tish Rabe
How the Moon Regained Her Shape Janet Ruth Heller .

Faces of the Moon Bob Crelin

Our Stars

Anne Rockwell

The Sky Is Full of Stars

Franklyn M. Branley

Space: A Nonfiction Companion to Midnight on the Moon

Will Osborne and Mary Pope Osborne

Stars Kristine Asselin
The Disappearing Moon Reading A-Z
On the Moon Reading A-Z




“Reading and listening to complex texts

that are on or beyond grade level”
The Big Dipper TEXT COMPLEXITY ANALYSIS

QUANTITATIVE COMPLEXITY MEASURES

by Franklyn M. Branley

QUALITATIVE COMPLEXITY MEASURES

TEXT STRUCTURE LANGUAGE FEATURES

F I rSt G rad e y The structure of this text is moderately complex. Ideas are | The language features of this text are slightly complex.

organized in a mostly sequential way, however there is Language is straightforward and literal and vocabulary is
- some going back and forth between past and present mostly familiar and conversational. The term “Dipper”,

I nte raCtlve R ead AI O u d (There are multiple references to how people thought which is essential to the text, may be unfamiliar, but the

about the Big Dipper and North Star “long ago”.) There are | author defines it, with the support of an illustration, on

few text features in this story, though when they are used, | page 12. The names of the stars in the Big Dipper will be

an d S h ared R ead I n g such as picture labels, they are easy to understand and unfamiliar to most readers and difficult to pronounce,

support the text. The graphics/illustrations are mostly such as Alkaid, Phecda, and Dubhe. But, these names are
supplementary and enhance understanding. For example, not relevant to the main idea of the text. The author
when the author explains that the Big Dipper locks shares the Latin constellation names of Ursa Major and
different in different seasons, the characters on the page Ursa Minor, which are also likely to be unfamiliar words,
are dressed in different ways corresponding to the seasons, | though the text explains that “ursa” means bear, that
which may help children understand the passage of time. “major” means big, and that “minor” means little.

FI N d an exam p | e Of text Some graphics, however, are essential to understanding

key information. On some pages, the author writes only
that “the Big Dipper looks like this” and readers must

C 0 m p I eX I ty an al yS I S I n reference and understand the illustrations to comprehend

how the Big Dipper’s position looks different during

the Unlt Starter you Wl” different seasons.

teach.

The purpose of this text is moderately complex. The author | The knowledge demands of this text are moderately
does not explicitly state the main idea or purpose of the complex. Most readers will have background knowledge
text, though readers should be able to infer that the Big on stars. However, the concept of constellations is
Dipper is a group of stars, that it looks different at different | important to fully comprehend this text and students
points in the year, and that people both past and present without prior knowledge of constellations may have
look for the Big Dipper and North Star for different difficulty understanding why people past and present
purposes (i.e., for navigation, as constellations). would have interest in finding shapes in groups of stars.
The text also assumes that readers have some prior
knowledge related to navigation. Specifically, it assumes
that students have some understanding of cardinal
directions and know what a compass is. Without this

TN Depa rtment of Profess]o na | knowledge, students may have difficulty comprehending
- i why the North Star is important.
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“Thinking deeply about and responding to

text through speaking and writing”

The Big Dipper by Franklyn M.
:.:FI:E.;I:TART QUESTION SEQUENCE EXEMPLAR STUDENT RESPONSE Branley, Flrst Grade

Teacher’s Note: Given the complexity of portions
of this text, ogjustments ta shored reoding

methods might be made for certain sections af 1
this text that present new ar challenging D al I y TaS k
information to students (e.g., chorol reading

with teacher’ voice as the lead, echa reading, What |S the Blg Dlpper? InCIUde at

etc ). As needed, sections for these adiustments

might incue: pages 12-14,18-22, 24, and 29 least three facts from the text that

Page 10 Teacher's Scripr “Ler's stop and think about Answers will vary. h e I p exp | al n Wh at th e B | g DI p per IS ]

what we've laarmed about stors so for. Take o +  Sometimes stars are bright

fi“’s‘?c‘:"ds @ ?;,{:k n{;;ji_;’ga_wui@rﬁanled *+  Stars look close, but you can't
CROUTSTOr, and then el T10 your Dormer. touch them because they're far

away. Lt
Q (This is an opportunity for o colfoborative = Stars lock different in summer YO u r ertl n g S h O u Id
talk structure.) and in winter.

e e | ntroduce your topic;

Page 13 On these pages, the author uses the name The Big Dipper is a group of stars that [ | Supply at IeaSt three faCtS about

Big Dipper. But, the author doesn't tell us looks like a water dipper. A water dipper .
exactly what the Big Dipper is. Using the has & handle and & bowl. the to plC -
’

words and illustrations from the text and
what you already know abourt stars, what do

you think the Big Dipper i = use vocabulary from the text; and

= provide some sense of closure.

Find an example of a question sequence and daily task in the Unit Starter you will teach.
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“Developing the skill and craft of a writer”

End-of-Unit Task, First Grade

Part 1:

= You are an astronomer working for U.S. Space and Rocket Center. You have been asked to create a
student-friendly brochure that you will share with students during a school field trip that explains (1)
observable patterns in the day and night sky, (2) the seasons that impact Earth, and (3) the phases
of the moon. Use illustrations and descriptions to explain these observable patterns.

= Your brochure should include:
— afront cover that illustrates and names the topic of the brochure;

— asection that illustrates and describes observable patterns from the day and night sky and
explains why we observe those patterns;

— a section that illustrates and describes the pattern in Earth’s seasons and explains why changes
in season occur; and

— asection that illustrates and describes phases of the moon and explains why we observe those
patterns.

= Be sure to:
— provide some sense of closure;
— use details from the texts we have read; and
— use vocabulary words from the word display in our unit.

Part 2:

= When you’re almost finished with your brochure, practice presenting your information to a co-worker
(student partner) before you deliver it to the students on the field trip. Seek your co-worker’s
feedback on your writing.



“Practicing foundational skills that have been taught explicitly

and systematically and applied through reading and writing”

= Unit Starters provide opportunities for students to apply
knowledge of foundational skills through reading and
writing.

= The Unit Starters do not provide explicit lessons for
foundational skill instruction.

Department of | Professional
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.
Unit Design Framework

FRAMEWORK FOR TEACHING LITERACY IN TENNESSEE

INTEGRATION
OF STANDARDS

The Tennessee Academic u;::g “"dErStandin E(s
Standards should be integrated ntial q“‘ﬂ:ions ]
throughout the unit design. students should always be
Teachers should select concepts Text Seje at the heart of instructional
based on knowledge requirements Ction decision making. Teachers
contained in the grade level content should consider what stan-
standards. Then, teachers should dards, instructional strategies,

STUDENT NEEDS

. E
select specific ELA standards 4 of Unit Tasks and supports are needed to

once texts and tasks are chosen ensure that all students meet

to support students’ reading . grade-level expectations.
comprehension and completion of Sson Seq uence
daily and end of unit tasks.

Daily Tasks

Designing units is not a completely linear process. Teachers should continually
think about the integration of standards and student needs as they plan units.

Adapted from McTighe, J. & Seif, E. (2011), Wiggins, G. & McTighe (2013).




Elements of the Literacy Block

ELEMENTS OF THE LITERACY BLOCK

READING

Independent
Interactive Small Group Reading
Read Aloud Reading and Reading

Conferences

WRITING
Share Independent
SPEAKING Modeled Tl:liil";:ﬁdcsgg small GFCL.IF} ‘.-'-a"riting and

Writing Writing Writing

Writing
S Conferences

EXPLICIT AND SYSTEMATIC
FOUNDATIONAL SKILLS INSTRUCTION

Explicit and Systematic— Link to Authentic Text—
Out of Text Within the Text

LISTENING




Why teach with Unit Starters?

= Unit Starters support students in listening to, reading
about, and thinking about a high volume of texts at a
range of complexity levels.

= Students engage with texts throughout the literacy
block through various instructional strategies, including
Interactive read aloud, shared reading, and small group
reading.

= Students speak and write about each text and develop
the skill and craft of a writer.

= By reading a high volume of texts on standards-based
concepts, students build knowledge, vocabulary, and
conceptual understanding.
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What are educators saying about Unit

Starters?

= “The Unit Starters that have been implemented at Martin
Primary School, when taught with fidelity, lend themselves
to scores in the highest levels of the rubric on the
Tennessee Educator Acceleration Model (TEAM).
Observation scores of lessons from the Unit Starters have
been consistently above expectations. The excitement
and knowledge that the students are showing is
absolutely amazing! Unit Starters are very rewarding to
teachers and administrators alike!”

— Lea Ann Crowe, Assistant Principal

How could teaching with Unit Starters lead to high scores

on TEAM?
.Education
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What are educators saying about Unit

Starters?

= “The Unit Starters have affected our instruction in a very
positive way. More complex texts are being chosen.
Teachers are taking a more facilitative role in the
classroom. Students are thinking more deeply about texts
they are reading and speaking and writing more about
what they have read. Students are developing a rich
vocabulary while also learning more about the world
around them. Unit Starters have changed not only what
students learn, but how teachers teach. The shift in
mindset has been amazing.”

— Emily Perry, Instructional Coach
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What are educators saying about Unit

Starters?

= “The Unit Starters are incredible because they give
true meaning to the phrase ‘rigorous classroom
instruction.’ Prior to the unit, when asked if we were
teaching to the highest level possible, we gave a
resounding, ‘Yes!’ However, after implementing the
unit, we realized how our previous expectations were
not high enough and could not compare to the results
of the unit.”

- Rachel Bearden, Rachel Cooper, & Beth Davidson,
second grade teachers at Martin Primary School
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Sample Student Work — First Grade, Daily

Task

= Daily Task: Write a letter to Monica CU MO'H ............................................................
explaining that the moon only seems p L
to change, but actually goes through | = b
phases. I T sl\mnk bprae it

= Exemplar Response: Dear Monica, |7 I" ______ d(& ) B .
The moon doesn’t actually get TWANRY, N

smaller. It goes through phases that

make it look smaller when it is :&%'D' 'mm""}\ ""‘DP'CO&M‘G """ orney Mmﬂ{
waning and larger when it is waxing. L{ | .

This is because of the movement TA/}\Qy\Bf\‘\QW\OOY\SaF'Q{W)WW
and positions of Earth, the sun, and oY
the moon. The moon is a celestial
body that we need, so it must stay in

it L v ety

the sky. Your friend, : T
—_— . Sl (% O u ehenanns ..0.0,\1 ..............
What content knowledge is this student LJ(M \ {‘ W9 /{C il
developing? How is this student alsSO |7 L il e,
showing progress toward mastery of ELA YOW '{:T\l QVA LV(Q
standards?
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Sample Student Work — Second Grade,

Daily Task

Daily Task: Write a letter
to a friend about some of
the changes that can
happen due to an
earthquake. Include at
least four ways
earthquakes impact
people and places. Also,
include information about
whether these changes
are fast or slow.

.Education

Exemplar Response:

Dear Friend, | wanted to share some exciting
information with you that | learned in school today.
Did you know earthquakes are happening around the
world all of the time, yet most of them we can barely
feel? Here are some other important things | learned
today. Earthquakes can cause large cities to be
destroyed. They can cause lakes or rivers to be
moved. They can also cause trees and houses to be
destroyed. When the plates move under water, they
can cause large waves such as tsunamis which
could drown out entire villages. Earthquakes can be
so scary! They are acts of nature that are very
devastating and happen very quickly. | will write you
more when | learn some new facts to share!

Your friend, Student Name



Sample Student Work — Second Grade,

Daily Task

MaCch 300l 8

DPU\(\ /Y\Oﬁ/\ Oal)

Dld vou_ Kmow +hat Gaﬁ%aua\(es
Cause u/ \OnL (‘)9 rlamae? n€\/ \/OU§ 0
Rm% L Ceal o ced hpw -1—

Calthquake That (’\3&7(‘(“%4060 ond
XA/WP/\S“'HWI?L (\ e 9.S0Me. @uf%ou(’fkec
can \\\H oe(m aNd APQH‘()\/
house&s and o 9D)€ Ao bullinast AAd
Tlhey can Stalet Bl andfHodes.
SO/W@['H/HP +%ﬁv Can //764 Wa %@:maﬁm
nﬂchW\AaNMmzﬂwammVSm.

March 13,2013

Deaf Brys on,

Earﬂ”jﬂ“hes cal_ _do a let of damage
when the richrer scale iS abwe 7o of piger
like 9.0.The richter scale tells
an  Earthguake

you how biq
7 7

can be. Ear!hfuqkes Cane Jesfﬂ?‘/

hauses +opme large bu: lJlan, or thousands of atop/e
Earlkamkes can _bun down lots of cnf'y; }rees or
power I,nes Some  Earthguakes are under the water

and can plake Fsunamis, fsinamis can  make )'mgg waves

about over |0O' teet tall. Ysunamis <an piak-e  huge

What content knowledge are these
students developing? How are these
students also showing progress toward
mastery of ELA standards?

Departmen_t of

.Education

Jamqje to Mostly anything because +h£y arc _very

powerful So _are_Earthguakes. Earthguakes can
l L3

cause Lloods, land$lides or <an brake hiﬂhwa’ys.




Pause and Reflect

= Revisit the end-of-unit task for the Unit Starter you will
teach, and read the exemplar student response.

= Think of the students in your class:

— What would it look like for different students to meet the
expectations of the end-of-unit task?

— What would it mean for these students and their learning to
be able to complete the end-of-unit task at the level of the
exemplar student response?

! Professional
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Part B:
What resources are

included in the
Unit Starter?




Unit Starter Components

WHAT IS INCLUDED? WHAT IS NOT INCLUDED?
Resources that serve as the Instructional guidance to meet the
foundation for strong unit planning diverse and unique needs of
and preparation, including: students:
= Unit concepts = Instructional guidance for small
= Alist of texts to support strong group and independent reading

interactive read aloud and shared and writing
reading experiences = Modeled, shared, and interactive
= Alist of resources to support small writing lessons
group and independent reading = Instructional guidance and
and writing resources for explicit foundational
= An end-of-unit task skills instruction
- QueStion Sequences and da”y Note: Reading foundational skills instruction should
tasks to support approximately follow a year-long scope and sequence and be
three weeks of instruction responsive to the unique needs of your students.
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Unit Starter Components

= Unit Starters are not:

— designed to provide comprehensive instructional materials
for all essential components of the literacy block;

— Intended to replace time spent in explicit and systematic
foundational skills instruction; nor

— Intended to replace science or social studies instruction.

Department of | Professional
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Planning with Unit Starters

ELEMENTS OF THE LITERACY BLOCK

SPEAKING

READING

Interactive

Read Aloud

EXPLICIT AND SYSTEMATIC
FOUNDATIONAL SKILLS INSTRUCTION

Explicit and Systematic— Link to Authentic Text—
Out of Text In Text

LISTENING

! Professional
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KEY POINT: The Unit Starter
provides a rich set of concepts,
texts, and resources that are
fundamental for unit planning, but
are not intended to be a
comprehensive curriculum

resource. Instead, educators
must thoughtfully prepare from
the resources that are included in
the Unit Starter by adding
additional resources as
appropriate to meet instructional
goals and student needs.




Planning with Unit Starters

= Teachers can use their
knowledge of students and
the various instructional
strategies of the literacy

/ \ block to provide additional
lessons and resources to
a support students in
understanding the concepts
'\ / of the Unit Starter.
Department of
.Education




Planning with Unit Starters

/

\

Department of

.Education
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/

Example 1: Ateacher uses
multiple sources of data to
place students in small
groups. She finds texts
from the Unit Starter’s list of
suggested resources for
small group instruction that
match the unique needs of
each group.



Planning with Unit Starters

/

\
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Example 2: Ateacher plans
supplemental modeled and
shared writing lessons where
students learn and practice
skills similar to those they will
be expected to demonstrate
on the Unit Starter’s daily
writing tasks, which students
complete independently. The
modeled and shared writing
lessons help scaffold
Instruction and prepare
students for independent
writing.



Planning with Unit Starters

|IHH%HH|II
lIHHHHHIII

Example 3: Ateacher has a group of
students who are below grade level
and who sometimes have difficulty
keeping up with the Unit Starter’s on-
\ grade-level texts. To make sure these
students have opportunities to read
texts that match their phase of reader
development and that also help build
knowledge, the teacher selects

Independent reading texts for these
\ / students that align to the unit's
concepts.
Given what you already know about Unit Starters,

what other strategies can you think of for
supporting both student needs and the
conceptual goals of the unit?

Department of
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Part B:
How do Unit Starters

support standards-
based instruction?




How do Unit Starters support the teaching

of English language arts standards?

= Unit Starters are designed to support rigorous and
standards-based instruction in English language arts.
High-quality, complex texts are selected to build students
knowledge of the units’ concepts and enduring
understandings. Based on the quantitative and
gualitative demands of these texts, English language
arts standards are purposefully and selectively
chosen to support students’ comprehension.

= Additional ELA standards for speaking and writing are
also included in the Unit Starters to support students’
engagement with texts and their completion of writing
tasks.

.Education
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How do Unit Starters support the teaching

of English language arts standards?

= The Unit Starters’ daily lesson objectives are
Intentionally designed to address learning goals for both

content knowledge and English language arts.

LESSON OBJECTIVE(S) FOR THIS READING

Students will understand that the change in seasons is created by the Earth's tilt, which causes different
parts of the Earth to receive different amounts of sunlight.

To achieve this understanding, students will:

o retell key details from the text;
e use words and illustrations to describe the relationship between sunshine and the four seasons;

and
e use writing and pictures to create a chart that organizes information about the seasons.

Find a lesson objective in your Unit Starter. How does the lesson
objective provide goals for both content knowledge and ELA?

Department of | Professional
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How do Unit Starters support the teaching

of English language arts standards?

= While Unit Starters are intended to support ELA
Instruction, they are not an ELA curriculum. That is, Unit
Starters do not encompass all of Tennessee’s English
language arts standards (e.g., some speaking and
writing standards).

= Teachers should continue to follow a year-long scope and
sequence as part of a guaranteed and viable curriculum —
and use data to make responsive decisions based on
students’ strengths and needs — to ensure students
receive instruction on the full scope of grade-level
standards.

.Education
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How do Unit Starters support the teaching

of English language arts standards?

= Foundational literacy standards are not explicitly included in
the Unit Starters.

= Teachers should use their knowledge of foundational literacy
standards, information from assessments and knowledge of
students, and the guidance of a year-long scope and
sequence to embed foundational literacy lessons into the
scope of the unit.

= We encourage teachers to use the Out of Text/In Text model
for foundational skill instruction that combines explicit and
systematic teaching with authentic reading and writing
experiences.

= The high-quality texts within the Unit Starter provide ample
opportunities for in-text application of foundational skills.

.Education
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How do Unit Starters support the teaching

of content area standards?

= Unit Starters are designed to build knowledge of
concepts related to grade-level science and social
studies standards. Unit Starters are designed around a
conceptual hierarchy, which is a framework for unit design
that supports conceptual understanding. Unit concepts
and enduring understandings are developed with grade-
level science and social studies standards in mind.

= The Unit Starters’ daily lesson objectives include goals
for content knowledge.

= Unit Starters are not intended to replace science or social
studies instruction.

.Education
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How do Unit Starters support knowledge
building around content area standards?

Unit Concept:
Observable Patterns in the
Earth, Sun, Moon, & Stars

Enduring Understanding 1 Enduring Understanding 2
Bodies in space move and change in appearance Observations over time helps us detect, describe,
according to predictable patterns. and predict patterns of movement and change in

bodies in space.

Related Science Standards
1.ESS1.1: Use observations or models of the sun, moon, and stars to describe patterns that can be predicted.

1.ESS1.2: Observe natural objects in the sky that can be seen from Earth with the naked eye and recognize that a
telescope, used as a tool, can provide greater detail of objects in the sky.

1.ESS1.3: Analyze data to predict patterns between sunrise and sunset, and the change of seasons.

How do we see grade-level science standards reflected in this unit’s
concepts and understandings?
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How do Unit Starters support standards-

based instruction?

= Find the unit concepts and enduring understandings for
the Unit Starter you will teach.

— What connections do you see between these concepts and
understandings and the science or social standards they're
Inspired by?

= Find the list of aligned standards for English language
arts.

— Which ELA standards are covered in this unit? Which are
not?
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Closing Reflection

= What advantages do you see in teaching with the Unit
Starters?

= What challenges might you face?
= What questions do you have about the Unit Starters?
= What information do you need to answer your questions?

Department of | Professional
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Learning Session Summary

= Inlearning session 1, we addressed these questions:
— What is a Unit Starter?
— Why teach with Unit Starters?
— What resources are included in the Unit Starter?

— How do Unit Starters support standards-based
Instruction?

= Inlearning session 2, we will address these questions:

— How are concepts and understandings organized in the
Unit Starter?
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Learning to

Application




Learning to Application

Prior to our next learning session:

= Read the Guidance for Educators section of your Unit
Starter (begins on p. 3).

= Review the Unit Overview, Unit Content Goals, Unit
Standards, and Text sections.

= Review at least one set of daily lesson resources closely.
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TN Department of

.Education

Dastricts and schools in Tennessee will
exemplify excellence and equity such that all

students are equipped with the knowledge
and skills to successfully embark on their
chosen path in life.

Excellence | Optimism | Judgment | Courage | Teamwork



