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This report describes the Tennessee
Department of Education’s reflections
and conclusions from the last several
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What has been the impact

of RTI” implementation
over the past three years?




Following RTI%s rollout, yearly identifications of Specific Learning Disabilities
dropped by over one-third in elementary
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to 5 per 1,000 students


Gaps in SLD identification between males and females in

elementary narrowed significantly

SLD identifications per 1000 males/females
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Gaps in SLD identification between racial subgroups in

elementary disappeared

SLD identifications per 1000 BHN/Non-BHN
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The average age of identification for SLD has not shifted since

the policy change

Average age at SLD identification
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The identification rate has decreased for SLD, but not for other

special education classifications

New SPED identifications per 1000 students
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We are tracking indicators of academic outcomes as they
become available

e Some districts report decreases in students performing
below the 25 percentile on universal screener data

e Some districts also report a decrease in the percentage
of students requiring Tier Il and Ill interventions

 However, we also see that some students are staying in
tiered interventions for lengthy periods of time and
some who exit interventions do not maintain their skills
later, requiring further intervention
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Listening Tour

e Town Halls

— Educators and community members across the state will be
able to provide feedback around RTI? to inform refinements
in support and resources, to include refining the Tier Il and
Il parts of the RTI> manual

* High School Focus Groups

— Specific high schools around the state were chosen to
conduct student and staff focus groups based on belief in
RTI?

— Results will be used to design content for high school
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Funding Request

e Over 13.3 million dollars from state funding

 Governor’s proposed budget
* One RTI? position per district
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Teaching Literacy in Tennessee




ACCESS for All

I ©



Create an order to the following:

Lens Perception Interaction
Mindset Instruction Purpose
Language Environment
Options:
Cause—> Effect

Most important 2> Least Important
Foundational at the Bottom
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You have 8 yellow cards.  Please order them in any way you choose.  If you need ideas, here are a few. It does not have to be in a straight line and there is no right answer…to be “right,” you must be able to explain your reasoning.

*If anyone creates an order that is very low level, give a hint to get them moving in the right direction
     *for example, if someone puts them in alphabetical order, say “Please make sure you are ordering the words by their meanings.”

During the activity, circulate and ask individuals to talk you through their thinking.  Listen for patterns, unique formations, and interesting comments.

After the activity, choose a few people to share their thinking.  You can also share what you saw/heard as you circulated.  

So, what’s the right answer?  There isn’t one.  What makes you right is your explanation.  We need to create activities that require students to speak and, therefore, give evidence for their thinking.

TC: Environment is a key card in this activity and the activity itself is creating a safe environment where no one needs to worry about finding the teacher’s hidden answer.  This environment creates trust, which is required for learning.



Mindset

Lens Purpose

Perception Language Environment  Interactions

Instruction
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I’m going to walk you through my order, but yours does not need to look like mine.  Here’s how I tend to see it…
For me, (Click) mindset is the start of everything and will impact everything else, particularly your (Click) lens and your purpose.  Your lens (how you see what is in front of you) impacts (Click) what you see and how you use language.  Your purpose influences (Click) the environment you create and the interactions that happen in that environment.  All of these factors influence (Click) the instruction in a classroom, and their influence is greater than the influence of the content or the standards.  Too often in our schools, we are focusing at the bottom and missing many of the leverage points above.  To make a bigger difference instructionally in our classrooms, we have to have the mindset to create the environment where all students can learn.


Climate

ACCESS for All

Mindset

Motivation

Universal Design for Learning

(UDL)

Language

Differentiation

Know vs. Do

Delivery

Literacy

Principles and
Teaching Up
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Handout # 1
Let’s look at these concepts through a visual agenda of today’s training.   Our day will all be centered on the concept of (Click) ACCESS to high quality instruction for all students.  But as we just talked about, instruction is impacted by our (Click) mindset and all the actions that come from our perception, which influences (Click) climate, motivation, and language.  From here, we can create accessibility through many avenues, but today we will talk about (Click) UDL, which stands for Universal Design for Learning, and (Click) differentiation.  In learning design, we will work with (Click) delivery and literacy, and in differentiation, we will dig into the (Click) principles of differentiation and teaching up and we will also talk about a new resource that is available to you, the TN aligned differentiation handbooks in multiple grade bands from K-12.  Another important task for us today is to reflect and identify reasons why (Click) there are things that we know to be true and yet seem to find it difficult to put into practice.

Let’s begin with (Click) mindset.


r ™ r ™ r ™
| should not be
There isn’t enough | am not a natural ... responsible for that
time... student...
_ It's too hard... _
| already have that in If the students would just
place... behave...study...have a
L ) L ) L better home life... )
( ) ( ) ( )
Where can | be more | believe | can get | have tr;en p(())r\:\éer o teach
efficient... better... _ yone...
| can always improve my | need to figure out what tL(ejarrj[mg ObStaﬁ les fofr
ractice... I’'m missing... students are a chance for
P me to learn and grow...
\_ W, \_ W, \_ W,

Fair does not mean equal.
In fact, equality often becomes the enemy of fairness.

We are ALL a mixture of both. And language precipitates both action and inaction.
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There has been a great deal of conversation about (Click) teacher mindset and student mindset.  Here are few examples of what mindset language sounds like.  A teacher with a fixed mindset might say (Click), “There isn’t enough time” or “I already have that in place.”  But with a growth mindset, he/she might say (Click), “Where can I be more efficient?” or “I can always improve my practice.”  For a student, a fixed mindset sounds like (Click) “I am not a natural” or “It’s too hard”, and a growth mindset sounds like (Click) “I believe I can get better” or “I need to figure out what I’m missing.”  

There has been a lot of conversation about teachers’ mindsets about themselves and students’ mindsets about themselves, but I think it’s time to move the conversation to the next step: we need to move to discussing the (Click) teacher’s mindset ABOUT the student.  So a teacher thinking about students in a fixed mindset would sound like (Click), “I should not be responsible for that student” or “If the students would just…behave…study…have a better home life…”  What we need are teachers who look at kids, ALL kids, and say (Click), “I have the power to teach anyone” and “Learning obstacles for my students are a chance for ME to learn and grow.”

Carol Dweck recently wrote a reflective article about how she feels regarding the impact of her “mindset” work so far.  She made an interesting point, as she feels that the conversation has been too polarizing.  People tend to think that they are either fixed or growth (nothing in between) and people tend to overrate themselves because having a "growth mindset" is perceived as preferable.  My daughter is a perfect example of this.  She spend her 1st week in 6th grade math class learning about mindset.  I was so excited about this until I asked her how it went…she said, “It was great!  I’m totally a growth mindset!”  No, she absolutely isn’t!  She is a kid who watches someone in the Olympics and truly believes they were born that way  She has incredible difficulty drawing the line from herself to hard work to success, as if success is in the genes and she doesn’t have those.  I know that I have a fixed mindset about some things and a growth mindset about others.  For example, I know that in education, I will never “arrive.”  I am always seeking to learn and grow and know that I will always be able to better myself; but drawing…that’s a whole other scenario.  I CANNOT draw. I know that no art lessons or drawing books are going to be able to save my shear lack of talent in this area.  And the reality is (Click), we are ALL a mixture of both.  And your language will lead you, either to action or to inaction.

Another piece of the mindset puzzle for teachers is to understand the concept of "Fairness." Your perception of what is “fair” is a mindset and will affect your interactions with students, whether it is about grades, accommodations, or just good teaching. (Click) Fair does NOT mean equal.  And, in fact, equality often becomes the enemy of fairness, because we focus on making sure that all students have the “same” instead of all students getting what they need to be successful.


Create groups with the following:

Speaking AT

Showing

Viewing

Listening Reading

*then nam
then name each group
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You have six blue cards.  We are going to do an open sort.  An open sort is called “open” because it is the most open to your thinking.  So the instruction is to simply sort these cards without any initial information about the numbers of groups, the name of groups, etc.  What I’ll do is circulate and look at what hints the group may need to get moving in the right direction.  So go ahead and sort.  Do this activity individually for now.

Circulate and look for what hints your group may need to land in the right place.  Ultimately what we’re looking for is two groups of three with one of the groups being named something like “input” or “receptive” {listening, reading, and viewing} and the other group being named something like “output” or “expressive” {speaking, writing, and showing}.
Some typical hints:
You will need two groups with no outliers
The two groups are equal
There are pairs, with one in one group and one in the other
(And if necessary) the name of one of the groups is input

OK, now that you have your two groups with their category names, your job as a table group is to come up with the title for this graphic.  What are these the six parts of?
 
Circulate and simply listen to the answers of each table.  You will probably hear things like “learning”, “communication”, and maybe even the target answer which is, “literacy”.  

This is the definition of literacy from over 30 years ago in the national teaching standards, but for some reason we still use the term “literacy” as synonym for reading or a synonym for reading and writing.  Perhaps it sounds better or is easier to say, but this decision about our use of language disadvantages our students with disabilities.  Please flip over the cards that say reading and writing.  How many options are you left with?  So for all of the 6 ways that students can take in information and show what they know, 4 are regularly being left out of the classroom.  Looking at what you have left, if a student has difficulty with reading and writing, should school automatically be difficult every minute of every day?
 
I can empathize using badminton.  For some reason, I am simply terrible at badminton.  I can play tennis, racquetball, no problem.  Whether it’s the smaller racquet or the unpredictable birdie, I simply cannot play the way I wish I could.  So let’s say, you sent me to badminton camp for one week.  After a few days of swinging and missing, what behaviors do you think you might see?  Some answers you might get are:
Withdrawal
Stopped swinging
Get off task by finding anything else to do
Excessive frustration
Using the racket for other purposes
Distracting others
This makes sense to us right?  If all day every day I am being asked to do the thing that is hardest for me, at some point you expect me to ultimately stop swinging.  If we have students for more than 13,000 hours at school, and every day we expect them to do everything only through reading and writing, then why are we surprised when negative behaviors begin?  So how can we be proactive?  Look at the four cards remaining.  By giving students the opportunity to take in information through their eyes and ears and by allowing them to demonstrate what they know by showing and speaking, we’re tapping into the other 67% of our options, often the better options for our students with disabilities.  This holds true whether we’re talking about Tier 1 academic instruction, intervention, or non-academic times of the day.
Turn the reading and writing cards back over.  So here’s the next critical question… If this is the definition of literacy, then who teaches literacy?  Answer: anyone who ever teaches anyone anything.  A common problem with departmentalization and specialization is the idea that there are teachers who teach literacy and teachers who don’t.  But looking at these cards and understanding that literacy is simply the avenue by which anyone learns anything, if a teacher is not a teacher of literacy, can the students learn anything?  By mis-identifying literacy, we’re teaching teachers that literacy is something that only a select few teachers need to be concerned with, and we are narrowly defining the mode for learning to only reading and writing.
 
My charge to you is to protect the term “literacy”.  Use it well, use it carefully, and only use it when you mean all modes of learning and communicating that learning. 


Reading Writing

Listening Speaking

Viewing Showing

KMartin/09
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Handout # 11
So, if learning occurs in the brain (Click) and content is all desired learning (Click), then what is the avenue of access? (Click) (Click)  Literacy, with 3 modes of input and 3 modes of output.



When you

Today was the absolute worst day ever

And don’t try to convince me that Change the
There’s something good in every day Way yOu | OOk
Because, when you take a closer look, o
This world is a pretty evil place. at th 1 ngs
Even if

Some goodness does shine through once in a wh the th 1 ngs |
Satisfaction and happiness don't last. yOU 1 OOk at |
And it's not true that

It's all in the mind and heart Change e
Because - Bk

True happiness can be obtained

Only if one’s surroundings are good

It's not true that good exists

I’m sure you can agree that

The reality

Creates

My attitude

It's all beyond my control

And you'll never in a million years hear me say that
Today was a good day
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I’m going to read this poem to you (Click and read the slide normally).

Encouraging, right?

Let’s try it another way (Click and read the slide from the bottom up).

This poem was written by an unknown author.  Isn’t it interesting that the same words can have a very different connotation when simply read in a different order?  Think back to the 6 photographers video and remember (Click) that the way you look at things has the power to change the very things you are looking at.



Parent Training and

Communication: Feedback




Parent Training Feedback

= Who is best positioned to get the training to parents? Would
this be a single entity? Regional partners? District-level folks?
TDOE communication? (Consider time and budget
constraints.)

= |In what format should the trainings be presented? In-person,
classroom style? Online? Webinar? Some combination?

= What resources is it important for parents to have (in-hand or
digitally)?
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Condensed Parent Training Feedback

= Please highlight the five key points on the outline that
should be included in a condensed, 30-minute parent
training.
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One-Pager Feedback

= |s this one-pager clearly written and are any complex
terms or “jargon” explained? Are there any terms or
concepts that need to be clarified?

= For the audience, does this one-pager accomplish its
purpose? Explain why or why not.

Department of 28
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