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Welcome, Participants!

Early grades teachers are crucial to helping students build the foundational skills of both
literacy and numeracy. In this training, teachers will deepen both content and pedagogical
knowledge of these foundational skills and learn concrete strategies to support student
learning.

Throughout the literacy section of this training, we will focus on how various components of a
literacy block (e.g. read aloud, word study) work together to support students in making sense
of text. As early grades teachers, it is important to remember that comprehension is not a
specific skill we teach during a 45-minute “comprehension lesson”: it is the habit of mind we
teach continuously throughout all components of literacy, as well as through other content
areas.

In the math section of this training, we will define mathematical knowledge for teaching and
consider the demands of teaching math in the early grades. Also, we will deepen our
understanding of the foundational skills of place value and learn strategies for teaching place
value with understanding.

We are proud to share that the content of this training was developed by Tennessee educators,
for Tennessee educators. We'd specifically like to thank the following educators who
contributed to the creation and review of this content:

* Susan Armstrong, East TN Center of Regional Excellence - TDOE

* Kimberly Bell, Mid Cumberland Center of Regional Excellence - TDOE
* Kimberly Castleman, Northwest Center of Regional Excellence - TDOE
* Sarah Catalano, Murfreesboro City Schools

* Cindy Cliche, Middle Tennessee State University

* Rachel Cornett, Rutherford County Schools

* Tony Dalton, Hamblen County Schools

* Caresa Dodson, Murfreesboro City Schools

* Susan Dold, Shelby County Schools

* Annette Holloway, Rutherford County Schools

* Mia Hyde, First Tennessee Center of Regional Excellence - TDOE

* CarolJunot, First Tennessee Center of Regional Excellence - TDOE

* Virginia Mayfield, Upper Cumberland Center of Regional Excellence - TDOE
* Sandy Qualls, Mid Cumberland Center of Regional Excellence - TDOE
e Tina Smith, Fentress County Schools

* Meka Wilhoit, Grainger County Schools
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Norms to Guide our Instructional Day

* Keep students at the center

* Be present and engaged

* Monitor airtime and share your voice

* Challenge with respect

e Be solutions oriented

* Risk productive struggle

* Balance urgency and patience
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Module Topics and Schedule

Day 1
Module Topic Time
Opening Welcome to Summer Training 8:00-8:30
Module 1 Third Grade Readiness 8:30-9:30
Selecting Appropriately Complex Read
& APpTop y P 9:30-10:30
dul Module 2a | Aloud Texts
SMO n i 2 Break 10:30-10:45
Hppor '”5 Listening and Language Comprehension 10:45-11:30
Comprehension
Lunch 11:30-12:45
through Read Module 2b , - ,
Aloud Listening and Language Comprehension 12:45-3:00
Break 3:00-3:15
Module 2c | Repeated Reading and Close Reading 3:15-4:00
Day 2
Module Topic Time
Finish Module 2¢ Repeated Reading and Close Reading 8:00-9:00
Supporting Comprehension through
PP .g P & 9:00-9:45
Module 3 Phonological Awareness
Break 9:45-10:00
Supporting Comprehension through
Module 4 PP ) & P & 10:00-10:45
Decoding
Supporting Comprehension through Sight
Module 5 PP . & P gh I8 10:45-11:30
Recognition
Lunch 11:30-12:45
Mathematical Knowledge and Teaching 12:45-1:45
Module 6
Break 1:45-2:00
Module 7 Deep Dive into Mathematics 2:00-3:45
Closing 3:45-4:00
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The Stakes are High in Early Grades

* Three-quarters of children who struggle with reading in third grade will continue to
struggle in school.

* Children who do not read proficiently by the end of third grade are four times more
likely to drop out of school than proficient readers.

* Eighty-two percent of fourth graders from low-income families failed to reach the
“proficient” level in reading on the 2011 National Assessment of Educational Progress

(NAEP).

* Children who cannot read proficiently and are poor for at least one year are six times
more likely to drop out of high school than proficient readers.

- The Annie E. Casey Foundation

Discussion

*  Which statistic is most startling or compelling to you? Why?
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Module 1: Third Grade Readiness

Objectives
* Understand the knowledge, skills, and habits students need to be successful on third
grade tasks.
* Backward map the ELA standards from third grade to first or second grade.
* Review research recommendations on comprehension.

Standards

Knowledge of the academic expectations of future grade levels is relevant to all standards. This
module most closely aligns with the following College and Career Readiness Anchor Standards
for Reading:
Key Ideas and Details
* Read closely to determine what the text says explicitly and to make logical inferences
from it; cite specific textual evidence when writing or speaking to support conclusions
drawn from the text.
* Determine central ideas or themes of a text and analyze their development; summarize
the key supporting details and ideas.
* Analyze how and why individuals, events, and ideas develop and interact over the
course of a text.
Craft and Structure
* Interpret words and phrases as they are used in a text, including determining technical,
connotative, and figurative meanings, and analyze how specific word choices shape
meaning or tone.
* Analyze the structure of texts, including how specific sentences, paragraphs, and larger
portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other and
the whole.

TEAM Alignment

* Standards and Objectives
* Teacher Content Knowledge
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Third Grade Writing Task

Student Directions

Today you will be taking the Grade 3 Writing Task. The task is made up of two texts and a

prompt about those texts. You are to plan and write an essay about the texts according to

the instructions provided. Your essay will be scored as a rough draft, but you should watch for

careless errors.

There are some important things to remember as you complete the task:

The time you have for reading both texts and answering the prompt will be 90 minutes.
Read the prompt carefully and think about the best way to answer it.

Type your essay using the computer at which you are sitting.

Write only about the texts and prompt you are given.

You may use the blank paper provided to you for pre-writing activities and notes, but
only responses typed on the computer will be scored.

Topic

Penguins often live in very cold places. These places can affect their lives. This task will address

Emperor penguins and little penguins and how they both live.

Texts

The Emperors’ Challenge by Deborah Churchman
Waiting for the Little Penguins by Vijayalakshmi Chary

* Please note that this task has been modified from the version that appears on the MIST platform and at
http://tncore.org/sites/www/Uploads/ELA_Tasks/K_3/Grade3Practice2Penguins.pdf in order to fit in this training
material. For the final version, please visit the link above.

Secure Materials. Do not copy without express permission. Copyright © 2014
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The Emperors’ Challenge

By Deborah Churchman

Text 1 Introduction

In The Emperors’ Challenge by Deborah Churchman, the author discusses Emperor penguins and
the challenges of penguin life.

Out of the Water

Emperor penguins can't fly, but they're astonishing swimmers and divers. They can dive deeper
than any other kind of bird—down to 1,800 feet (550 m). And they can stay underwater for up
to 22 minutes!

The birds spend their summers in the chilly Antarctic Ocean, diving for fish, krill, and squid. But
as the days get shorter and the ice thickens, the birds leap out of the water. ... and head
inland. . ..

Egg-Sitting

At the penguin colony, males and females call, waddle, and bow to each other. Finally, most of
them pair up. ... A couple of months later, the female lays an egg. She holds it on her feet to
keep it from touching the ice. (If she drops the egg, it will freeze in less than two minutes!)

Then she and her mate do a very difficult thing. They stand very close together, and the male
uses his bill to move the egg from the female’s feet to his feet. He scoots the egg next to his
bare-skinned brood patch’, and covers it with his long belly feathers.

By this time, none of the penguins has eaten for two months. Just laying her egg has used a lot
of each female's energy, so she must return to the ocean to feed. Her mate stays—for two more
months. He shuffles around through wind and storm with the egg on his feet, trying to keep it
from freezing.

The Chick, At Last!

Finally, the chick inside begins to peck its way out. Soon it's resting safely.

! brood patch: a flap of loose skin that keeps the eggs warm
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About this time, its mother comes back—and has to find her family in the huge, noisy colony.
She finds them by listening for her partner’s call. She then meets her baby for the first time. The

baby whistles, Mom opens her mouth, and—erp!—she brings up a big, fishy meal for her little
one.

By this time, the male has lost up to a third of his weight. He transfers the baby to its mother’s
feet and waddles off on the long journey back to the ocean to feed.

10
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Waiting for the Little Penguins

By Vijayalakshmi Chary

Text 2 Introduction
In Waiting for the Little Penguins by Vijayalakshmi Chary, the author describes the challenges of
the daily journey of the smallest penguins in the world.

Text 2

Bottled-nosed dolphins, green sea turtles, brightly colored fish, and the coral reef are all part of
Australian, ocean life. Did you know that the little penguins? are t0o?

At the Phillip Island Nature Park near Melbourne, visitors bundle up in jackets, scarves, and
mittens. They have come to see the little penguins. After walking along a high boardwalk, they
huddle on the bleachers at Summerland Beach. They keep their eyes glued to the sea, and
they wait.

Behind the waves, the little penguins call one another and group together. After dark, groups of
royal blue and white, little penguins appear on the seashore. These groups are called rafts.
Little penguins are safer when they are in rafts; in one raft there can be as few as three or as
many as 300 penguins! Many rafts appear scattered along the beach. Within three hours,
26,000 little penguins come home from the sea!

Once they are on the beach, the little penguins trudge through the bumpy sand to their
separate burrows on the sand dunes. This long, hard trek from the sea to their burrow is a
dangerous one because predators are nearby. Dogs and foxes can smell them. White-breasted
sea eagles and Pacific gulls can spot them. Darkness helps protect them because it is harder to
see them.

The little penguins search for their burrows as the visitors walk back on the boardwalk. They
waddle a few feet, stop, look, and plod along again. “Huk, huk!” The little penguins are calling
one another. A penguin colony is a noisy one. Some little penguins are fighting over burrows.
Some are calling their mates. . ..

Every morning before sunrise, the little penguins hurry across the sand in the opposite
direction of the night before. This time they splash into the cool sea.

? little penguins: the smallest penguins in the world.

11
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The little penguin is a quick swimmer and excellent diver. All day long, it hunts for small fish,

squid, and crab larvae®. After it captures a prey, a few jerks of the penguin’s head can swallow a
fish up to 15 centimeters long—almost half its height! But it must take care in the sea too. It can
become a nice meal for a hungry shark or a leopard seal.

After a long day at sea, the little penguins swim once again towards the seashore, calling one
another. Just before sunset, many bundled visitors gather on the bleachers. They keep their eyes
glued to the sea. They wait for the little penguins again.

Writing Prompt
You have now read two texts about penguins and their lives:

* The Emperors’ Challenge by Deborah Churchman
*  Waiting for the Little Penguins by Vijayalakshmi Chary

Write an opinion essay about which group of penguins has a more difficult time living in its
environment. Be sure to use facts and details from both texts to support your opinion. Follow
the conventions of standard written English. Write your essay in the space provided.

? crab larvae: early form of crabs.

12
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Third Grade Readiness: Knowledge, Skills, and
Habits

What knowledge, skills, and habits do students need to be successful on this third grade task,
given the demands of the standards?

Knowledge Skills Habits

13
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Preparing for Third Grade Now

What do students need to be doing in first or second grade so that they are prepared to be
successful in third grade?

1. Review the Tennessee Academic Standards, printed in your appendix. The standards are
organized by strand and show the progression of the standard from PreK to third grade.

2. Review the third grade writing task. Determine which standards are reflected in the
writing task.

3. Looking at the culminating third grade standard, note the progression in expectations
from third grade to your grade. What does this progression make you think about your
own instruction and how you can be preparing your students for future expectations?

4. Make notes in the chart below.

Example
Anchor 1: Write arguments to support claims in an analysis of substantive topics
or texts, using valid reasoning and relevant and sufficient evidence.

In first grade, the standard expects students to write, state an opinion, supply a
reason for their opinion, and provide some closure. In second grade, the
standard expects students to supply multiple reasons for their opinion and use
linking words (e.g. because, also). By third grade students have to create an
Writing organizational structure that lists reasons that support their opinion. As a first
grade teacher, | can be thinking about how to prepare my students to give
multiple reasons for their opinion that are organized in a sequential way.

Foundational
Skills

14
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Education

Informational
Text

Speaking and
Listening
(optional)

Language

Key Idea

To be successful in current and future grade levels, students must comprehend what they

listen to and read. Students must understand that comprehending, or understanding, is the
purpose for reading and listening.

15
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Student Comprehension: Research

Recommendation 1

Teach students how to use reading comprehension strategies.
* Teach students how to use several research-based reading comprehension strategies.
* Teach reading comprehension strategies individually or in combination.
* Teach reading comprehension strategies by using a gradual release of responsibility.

Recommendation 2

Teach students to identify and use the text’s organizational structure to comprehend, learn, and
remember content.

* Explain how to identify and connect the parts of narrative texts.

* Provide instruction on common structures of informational texts.

Recommendation 3

Guide students through focused, high-quality discussion on the meaning of text.
» Structure the discussion to complement the text, the instructional purpose, and the
readers' ability and grade level.
* Develop discussion questions that require students to think deeply about text.
* Ask follow-up questions to encourage and facilitate discussion.
* Have students lead structured small-group discussions.

Recommendation 4

Select texts purposefully to support comprehension development.
* Teach reading comprehension with multiple genres of text.
* Choose texts of high quality with richness and depth of ideas and information.
* Choose texts with word recognition and comprehension difficulty appropriate for the
students’ reading ability and the instructional activity.
* Use texts that support the purpose of instruction.

Recommendation 5

Establish an engaging and motivating context in which to teach reading comprehension.
* Help students discover the purpose and benefits of reading.
* Create opportunities for students to see themselves as successful readers.
* Give students reading choices.
* Give students the opportunity to learn by collaborating with their peers.

Improving Reading Comprehension in Kindergarten Through 3rd grade: A Practice Guide
Shanahan, Callison, Carriere, Duke, Pearson, Schatschneider, & Torgesen (2010)
- Retrieved from www.whatworks.ed.gov/publications/practiceguides

16
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Reflection Questions

1.

After reading the five recommendations, which of these practices do you currently do in
your classroom?

Which of the recommendations do you want to learn more about and incorporate into
your instruction?

After viewing an example of the kinds of tasks third grade students will encounter on
TNReady, what is your initial reaction?

Thinking about the students you'll have in your classroom next school year, what do you
need to do to help them be ready for these types of tasks?

17
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The Importance of Read Alouds

Reading aloud is often recommended as the most significant activity for adults to support the
emerging literacy skills of young children.

- NELP, 2008.

Reading aloud to young children is not only one of the best activities to stimulate language and
cognitive skills; it also builds motivation, curiosity, and memory.
- Bardige, 2009.

Reading texts aloud is the single most important activity for building the knowledge required
for successful reading.

- McCormick, 1977.

Discussion
*  Why do you read aloud to your students?

* What instructional objectives do you think about when reading aloud to your students?

* What questions do you have about read alouds? What do you hope to learn today?

19
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Module 2a: Selecting Appropriately Complex
Read Aloud Texts

Objective

* Understand the importance of text complexity and how to evaluate and select complex
texts for reading aloud in the classroom.

Standards

College and Career Readiness Anchor Standards for Reading: Range of Reading and Level of
Text Complexity

10. Read and comprehend complex literary and informational texts independently and
proficiently.

TEAM Alignment

* Standards and Objectives
* Activities and Materials

21
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Why Text Complexity Matters

One of the key shifts of the Tennessee Academic Standards for English Language Arts is that all
students must be able to comprehend texts of steadily increasing complexity as they progress
through grade levels. By the time they graduate, students must be able to read and
comprehend independently and proficiently the kinds of complex texts commonly found in
college and careers.

Activity

In a group of four, read the following excerpts about text complexity. Each group member
should read one section. Then, discuss the reflection questions that follow the excerpts.
Write your group’s responses on a poster. Feel free to use text or visuals to get your ideas
across.

Section 1:

Why Text Complexity Matters

In 2006, ACT, Inc., released a report called Reading Between the Lines that showed which skills differentiated those
students who equaled or exceeded the benchmark score (21 out of 36) in the reading section of the ACT college ad-
missions test from those who did not. Prior ACT research had shown that students achieving the benchmark score or
better in reading—which only about half (51 percent) of the roughly half million test takers in the 2004-2005 academ-
ic year had done—had a high probability (75 percent chance) of earning a C or better in an introductory, credit-bear-
ing course in U.S. history or psychology (two common reading-intensive courses taken by first-year college students)
and a 50 percent chance of earning a B or better in such a course.

Surprisingly, what chiefly distinguished the performance of those students who had earned the benchmark score or
better from those who had not was not their relative ability in making inferences while reading or answering questions
related to particular cognitive processes, such as determining main ideas or determining the meaning of words and
phrases in context. Instead, the clearest differentiator was students’ ability to answer questions associated with com-
plex texts. Students scoring below benchmark performed no better than chance (25 percent correct) on four-option
multiple-choice questions pertaining to passages rated as “complex™ on a three-point qualitative rubric described in
the report. These findings held for male and female students, students from all racial/ethnic groups, and students from
families with widely varying incomes. The most important implication of this study was that a pedagogy focused only
on “higher-order” or “critical” thinking was insufficient to ensure that students were ready for college and careers:
what students could read, in terms of its complexity, was at least as important as what they could do with what they
read.

The ACT report is one part of an extensive body of research attesting to the importance of text complexity in reading
achievement. The clear, alarming picture that emerges from the evidence, briefly summarized below?, is that while the
reading demands of college, workforce training programs, and citizenship have held steady or risen over the past fifty
years or so, K-12 texts have, if anything, become less demanding. This finding is the impetus behind the Standards’
strong emphasis on increasing text complexity as a key requirement in reading.

22
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Section 2:

College, Careers, and Citizenship: Steady or Increasing Complexity of Texts and Tasks
Research indicates that the demands that college, careers, and citizenship place on readers have either held steady or
increased over roughly the last fifty years. The difficulty of college textbooks, as measured by Lexile scores, has not
decreased in any block of time since 1962; it has, in fact, increased over that period (Stenner, Koons, & Swartz, in press).
The word difficulty of every scientific journal and magazine from 1930 to 1990 examined by Hayes and Ward (1992)
had actually increased, which is important in part because, as a 2005 College Board study (Milewski, Johnson, Glazer, &
Kubota, 2005) found, college professors assign more readings from periodicals than do high school teachers. Work-
place reading, measured in Lexiles, exceeds grade 12 complexity significantly, although there is considerable variation
(Stenner, Koons, & Swartz, in press). The vocabulary difficulty of newspapers remained stable over the 1963-1991 period
Hayes and his colleagues (Hayes, Wolfer, & Wolfe, 1996) studied.

Furthermore, students in college are expected to read complex texts with substantially greater independence (i.e.,
much less scaffolding) than are students in typical K-12 programs. College students are held more accountable for
what they read on their own than are most students in high school (Erickson & Strommer, 1991; Pritchard, Wilson, &
Yamnitz, 2007). College instructors assign readings, not necessarily explicated in class, for which students might be
held accountable through exams, papers, presentations, or class discussions. Students in high school, by contrast, are

rarely held accountable for what they are able to read independently (Heller & Greenleaf, 2007). This discrepancy in
task demand, coupled with what we see below is a vast gap in text complexity, may help explain why only about half
of the students taking the ACT Test in the 2004-2005 academic year could meet the benchmark score in reading
(which also was the case in 2008-2009, the most recent year for which data are available) and why so few students
in general are prepared for postsecondary reading (ACT, Inc., 2006, 2009).

Section 3:

K-12 Schooling: Declining Complexity of Texts
and a Lack of Reading of Complex Texts Independently

Despite steady or growing reading demands from various sources, K-12 reading texts have actually trended downward
in difficulty in the last half century. Jeanne Chall and her colleagues (Chall, Conard, & Harris, 1977) found a thirteen-
year decrease from 1963 to 1975 in the difficulty of grade 1, grade 6, and (especially) grade 11 texts. Extending the
period to 1991, Hayes, Wolfer, and Wolfe (1996) found precipitous declines (relative to the period from 1946 to 1962) in
average sentence length and vocabulary level in reading textbooks for a variety of grades. Hayes also found that while
science books were more difficult to read than literature books, only books for Advanced Placement (AP) classes had
vocabulary levels equivalent to those of even newspapers of the time (Hayes & Ward, 1992). Carrying the research
closer to the present day, Gary L. Williamson (2006) found a 350L (Lexile) gap between the difficulty of end-of-high
school and college texts—a gap equivalent to 1.5 standard deviations and more than the Lexile difference between
grade 4 and grade 8 texts on the National Assessment of Educational Progress (NAEP). Although legitimate questions
can be raised about the tools used to measure text complexity (e.g., Mesmer, 2008), what is relevant in these numbers
is the general, steady decline—over time, across grades, and substantiated by several sources—in the difficulty and
likely also the sophistication of content of the texts students have been asked to read in school since 1962.

There is also evidence that current standards, curriculum, and instructional practice have not done enough to foster
the independent reading of complex texts so crucial for college and career readiness, particularly in the case of infor-
mational texts. K-12 students are, in general, given considerable scaffolding—assistance from teachers, class discus-
sions, and the texts themselves (in such forms as summaries, glossaries, and other text features)—with reading that is
already less complex overall than that typically required of students prior to 1962.2 What is more, students today are
asked to read very little expository text—as little as 7 and 15 percent of elementary and middle school instructional
reading, for example, is expository (Hoffman, Sabo, Bliss, & Hoy, 1994; Moss & Newton, 2002; Yopp & Yopp, 2006)—
yet much research supports the conclusion that such text is harder for most students to read than is narrative text
(Bowen & Roth, 1999; Bowen, Roth, & McGinn, 1999, 2002; Heller & Greenleaf, 2007; Shanahan & Shanahan, 2008),
that students need sustained exposure to expository text to develop important reading strategies (Afflerbach, Pear-
son, & Paris, 2008; Kintsch, 1998, 2009; McNamara, Graesser, & Louwerse, in press; Perfetti, Landi, & Oakhill, 2005;
van den Broek, Lorch, Linderholm, & Gustafson, 2001; van den Broek, Risden, & Husebye-Hartmann, 1995), and that
expository text makes up the vast majority of the required reading in college and the workplace (Achieve, Inc., 2007).
Worse still, what little expository reading students are asked to do is too often of the superficial variety that involves
skimming and scanning for particular, discrete pieces of information; such reading is unlikely to prepare students for
the cognitive demand of true understanding of complex text.

23
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Section 4:

Being able to read complex text independently and proficiently is essential for high achievement in college and

the workplace and important in numerous life tasks. Moreover, current trends suggest that if students cannot read
challenging texts with understanding—if they have not developed the skill, concentration, and stamina to read such
texts—they will read less in general. In particular, if students cannot read complex expository text to gain informa-
tion, they will likely turn to text-free or text-light sources, such as video, podcasts, and tweets. These sources, while
not without value, cannot capture the nuance, subtlety, depth, or breadth of ideas developed through complex text.
As Adams (2009) puts it, “There may one day be modes and methods of information delivery that are as efficient
and powerful as text, but for now there is no contest. To grow, our students must read lots, and more specifically they
must read lots of ‘complex’ texts—texts that offer them new language, new knowledge, and new modes of thought™
(p. 182). A turning away from complex texts is likely to lead to a general impoverishment of knowledge, which, be-
cause knowledge is intimately linked with reading comprehension ability, will accelerate the decline in the ability to
comprehend complex texts and the decline in the richness of text itself. This bodes ill for the ability of Americans to
meet the demands placed upon them by citizenship in a democratic republic and the challenges of a highly competi-
tive global marketplace of goods, services, and ideas.

It should be noted also that the problems with reading achievement are not “equal opportunity” in their effects:
students arriving at school from less-educated families are disproportionately represented in many of these statis-

tics (Bettinger & Long, 2009). The consequences of insufficiently high text demands and a lack of accountability for
independent reading of complex texts in K-12 schooling are severe for everyone, but they are disproportionately so for
those who are already most isolated from text before arriving at the schoolhouse door.

- English Language Arts & Literacy in History/Social Studies, Science, and Technical Subjects
Appendix A: Research Supporting Key Elements of the Standards

Reflection Questions
*  Why does text complexity matter?

*  Why is exposing students to complex texts in the early grades important?

* How can we expose young students to complex texts in ways that are developmentally
appropriate?

Key Idea

For students to be successful in future grade levels, in college or other postsecondary
programs, and in their careers, they must have regular practice with complex texts. In the
early grades, since students’ independent reading skills are still developing, students must be
exposed to complex texts through teacher-guided read alouds.
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There are three considerations when choosing an appropriate text to read aloud to students:
guantitative complexity, qualitative complexity, and the student/reader and task. Each measure
is explained in detail below. The three areas work together to provide an appropriate text for
reading aloud.

A Three-Part Model for Measuring Text Complexity

As signaled by the graphic at right, the Standards' model of
text complexity consists of three equally important parts.

(1) Qualitative dimensions of text complexity. In the Stan-
dards, qualitative dimensions and qualitative factors refer

to those aspects of text complexity best measured or only
measurable by an attentive human reader, such as levels of
meaning or purpose; structure; language conventionality and
clarity; and knowledge demands.

(2) Quantitative dimensions of text complexity. The terms
quantitative dimensions and quantitative factors refer to
those aspects of text complexity, such as word length or fre-
quency, sentence length, and text cohesion, that are difficult
if not impossible for a human reader to evaluate efficiently,
especially in long texts, and are thus today typically mea-
sured by computer software.

(3) Reader and task considerations. While the prior two Reader and TaSK
elements of the model focus on the inherent complexity of
text, variables specific to particular readers (such as motiva-
tion, knowledge, and experiences) and to particular tasks Figure 1: The Standards' Model of Text Complexity
(such as purpose and the complexity of the task assigned

and the questions posed) must also be considered when determining whether a text is appropriate for a given stu-
dent. Such assessments are best made by teachers employing their professional judgment, experience, and knowl-
edge of their students and the subject.

- English Language Arts & Literacy in History/Social Studies, Science, and Technical Subjects
Appendix A: Research Supporting Key Elements of the Standards
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Example: Evaluating Text Complexity

Bear Snores On by Karma Wilson

1. Quantitative Complexity

Go to http://www.lexile.com/ and enter the title of your read aloud text in the Quick
Book Search in the upper right corner of the home page. Most texts will have a Lexile

measure in this database.

Most of the texts that we read aloud in K-2 should be in the 2-3

2. Qualitative Complexity

2-
4-

3b
5b

and
and

or 4-5 band, more complex than the texts students can read
themselves. The letters AD stand for Adult Directed, meaning
AD280L the book is generally intended to be read aloud to a child, rather
than for the child to read it for the first time independently.

420-820L
740-1010L

Consider the four dimensions of qualitative text complexity below. For each dimension,
note some examples from the text that make it more or less complex.

Levels of Meaning/Purpose:
* Metaphor (“the night sounds growl!")
* Onomatopoeia (“chomp, crunch”)
e Personification (animals talk and cook
food)

Structure:

Simple rhyme

Repeated sentences (“The bear snores
on”)

Events happen chronologically.

Font size changes; capital letters used
for emphasis (“Achooo, BEAR GNARLS
and he SNARLS")

Language Conventionality and Clarity:

* Unfamiliar words include: lair, damp,
dank, hare (instead of rabbit), wee,
wren, slumber, fleck

* Some made-up words (“sniff-snuffs,
yummy-yums, fluff-cold"”)

* Thereis close alignment between text
and illustrations.

Theme and Knowledge Demands:

Students can't directly relate to the plot
because it's fantasy, but could indirectly
connect to a time when they were
woken up or woke up someone else.
The theme of friendship is likely to be
familiar to students.

Students would likely be familiar with
some animals (bear, mouse) and less
familiar with others (mole, raven).
Knowledge of animals is not necessary
to comprehend the plot.

In general, the text assumes little to no
background knowledge.
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3.

Reader and Task Considerations

Will my students enjoy this text? Will they find it engaging?

My students would really enjoy this text! They love animals and would find the humor
engaging.

What will challenge my students most in this text? What supports can | provide?

Some measures of qualitative complexity might be hard for my students. There is new,
unknown vocabulary (e.g. blustery, dawn, stokes the fire) and lots of figurative language (e.g.
metaphor, onomatopoeia). | will need to both explicitly teach some of these vocabulary words
and use other in-the-moment strategies, such as providing synonyms while reading, to help
my students understand all these words. | may need to re-read parts of the book, too.

How will this text help my students build knowledge about the world?

Students will learn some new vocabulary words, including animal names. In general, this
text’s strength is not in how it supports students in building knowledge of the world around
them. I would select this text for read aloud more for its enjoyable plot and rich language.

How can | connect this text to other texts we've read or will read?

We've already read Bear Feels Sick, which my students liked. We could read other books in
this series, like Bear Wants More and Bear’s New Friends. That sequence would allow us to do
an author study or compare and contrast the various texts. Students could even write their
own bear stories, mimicking the structure of the mentor texts.

This text also reminds me of other fiction books about animals, such as The Mitten. We could
compare and contrast those texts too using a graphic organizer.

This text would also pair well with a non-fiction text about bears, their habitats, and
hibernation, as well as other texts about forest animals. We could compare and contrast
what characteristics of the bear in Bear Snores On are real (e.g. sleeps in a cave) and which
are fantasy (in this book the bear eats popcorn; in real life bears eat fish, plants, and small
animals).

Considering the quantitative and qualitative measures of complexity, what kinds of tasks would
be rigorous and appropriate for my students?

This text is great for sequencing and retelling because different animals arrive at the cave at
different times and there is a clear climax and resolution. Students could create a story board
with at least five scenes from the story, including the most important scenes, and then retell
the story to a friend using their story board.

Given the rich language of this text, students could work with specific vocabulary words or
phrases from the story to illustrate them, reinforcing meaning and understanding.
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Examples: Quantitative and Qualitative Analysis

Peter’s Chair by Ezra Jack Keats
uantitative .
Q . Lexile: 480 L
Complexity
Students must understand that the
Levels of realistic situations presented in the
Meaning/Purpose | story represent realistic fiction; some
figurative language
Qualitative | Structure Conventional structure; dialogue
Complexity | Language Vocabulary is conversational; close
Conventionality alignment between text and
and Clarity illustrations; humor
Knowledge Simple theme, though inferences
Demands required; common experiences
Frog and Toad Together by Arnold Lobel
uantitative .
Q . Lexile: 480 L
Complexity
Levels of Students must understand that the
ceve S ° human behaviors in the animals
Meaning/Purpose | ..o fantasy; personification
Events occur chronologically; font
o Structure o : .
Qualitative size increases to signal exclamations
Complexity | Language Vocabulary is conversational; humor
Conventionality
and Clarity
Knowledge The text assumes an understanding
Demands of what seeds need to grow
A Weed is a Flower: The Life of George Washington Carver by Aliki
uantitative .
Q . Lexile: 710 L
Complexity AWeed is a Flower
Understand the urpose Of a The Life of George Washington Carver
Levels of ) : PUTPOSE b s
; biography; information is factual
Meaning/Purpose .
with a clearly stated purpose
o Structure Events occur chronologically
Qualitative -
Complexity Language Clear language; use of signal words
Conventionality for sequence; close alignment
and Clarity between text and illustrations
Knowledge Text assumes little to no prior
Demands knowledge

- Analysis adapted from Canyon Schools, retrieved at www.csdela.weebly.com
- Text Complexity Qualitative Analysis Rubrics retrieved from www.achievethecore.com
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Practice: Evaluating Text Complexity

Directions

Read Martin’s Big Words or Lon Po Po. Complete the text complexity analysis template below.
Then, discuss your responses with others who selected the same text.

1. Quantitative Complexity
Go to http://www.lexile.com/ and enter the title of your read aloud text in the Quick Book
Search in the upper right corner of the home page. Most texts will have a Lexile measure in this
database.
Most of the texts that we read aloud in K-2 should be in the 2-3 or
4-5 band, more complex than the texts students can read

Martin’s Big Words: AD410L
Lon Po Po: 670 L

themselves. The letters AD stand for Adult Directed, meaning the

book is generally intended to be read aloud to a child, rather than

for the child to read it for the first time independently.

2-3 band 420-820L
2. Qualitative Complexity 4-5 band 740-1010L
Consider the four dimensions of qualitative text complexity below. For each dimension, note
some examples from the text that make it more or less complex.

Levels of Meaning/Purpose: Structure:

Language Conventionality and Clarity: Theme and Knowledge Demands:
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3. Reader and Task Considerations

Will my students enjoy this text? Will they find it engaging?

What will challenge my students most in this text? What supports can | provide?

How will this text help my students build knowledge about the world?

How can | connect this text to other texts we've read or will read?

Considering the quantitative and qualitative measures of complexity, what kinds of tasks would
be rigorous and appropriate for my students?

- Template modified from What Makes This Read Aloud Complex?
Retrieved from www.achievethecore.com

Balancing Narrative and Informational Text

* On the fifth grade TNReady ELA assessment, the range of score points for Reading
Literature and Reading Informational Text are equal. That means that students will
see approximately the same number of questions based on informational texts as
they do literary texts.

* Eighty-six percent of the texts read by adults are informational, such as newspapers,
magazines, directions, and recipes (Source: The Federal Communications
Commission).

* The standards demand equal focus on narrative and informational texts. Early grades
teachers should keep this expectation in mind when selecting books to read aloud.
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Balancing Measures of Text Complexity

Exposure to appropriately complex texts is critical for students to be ready for the demands of
future grade levels and college and careers. Teachers must thoughtfully balance the three
measures of text complexity (quantitative, qualitative, reader and task) in a way that scaffolds
expectations for students. For example:

A teacher may choose a text with lower quantitative complexity if the qualitative
measure is especially complex, such as a text that addresses complex themes like
grief or prejudice, as in The Story of Ruby Bridges by Robert Coles.

A teacher may choose a text with lower qualitative complexity in theme and
knowledge if the language is especially complex, such as a text with sophisticated
vocabulary, syntax, or word play, as in Skippyjon jJones by Judy Schachner.

A teacher may choose a text with lower qualitative or quantitative complexity if the
demand of the task is especially rigorous, such as analyzing the characters’ inferred
motivations, writing a parody of the story using the same structure as a mentor text, or
comparing and contrasting a series of texts.

A teacher may choose a less rigorous task if the quantitative or qualitative
measures of the text are especially complex. For example, a teacher reading Sadako
and the Thousand Paper Cranes by Eleanor Coerr might choose to focus time on building
background knowledge so students understand the setting of post-WWII Japan, a time
and place students are unlikely to be familiar with.

Discussion

Think about the texts you have in your classroom library. Give examples of texts that
represent various measures of complexity and discuss how you could select a unit of
texts that represent a balance of quantitative, qualitative, and task demand.

Balance is key. Teachers should thoughtfully select different read alouds for different
purposes, giving students practice comprehending various types of complex texts.

Key Idea
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Listening and Language Comprehension

Listening comprehension is the basis for all other forms of language acquisition, including
reading, writing, and speaking.
- Renukadevi, 2014.

Enhancing young children's comprehension and language capabilities is essential for promoting
literacy growth. Reading aloud and discussing what is read is an important avenue for helping
children deal with decontextualized language.

- Beck, I. and McKeown, M., 2001.

Objectives
* Understand Scarborough's Reading Rope, the critical strands of language
comprehension, and how read alouds support listening and language comprehension.
* Learn and apply strategies for building students’ background knowledge, vocabulary,
knowledge of language structures, and verbal reasoning through read alouds.

Standards

Read alouds provide rich context for teaching a range of standards. This module most closely
aligns with the following College and Career Readiness Anchor Standards for Reading:
Key Ideas and Details
* Read closely to determine what the text says explicitly and to make logical inferences
from it; cite specific textual evidence when writing or speaking to support conclusions
drawn from the text.
* Determine central ideas or themes of a text and analyze their development; summarize
the key supporting details and ideas.
* Analyze how and why individuals, events, and ideas develop and interact over the
course of a text.
Craft and Structure
* Interpret words and phrases as they are used in a text, including determining technical,
connotative, and figurative meanings, and analyze how specific word choices shape
meaning or tone.
* Analyze the structure of texts, including how specific sentences, paragraphs, and larger
portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other and
the whole.

TEAM Alignment

Presenting Instructional Content
* Questioning
* Teacher Content Knowledge
* Thinking
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Scarborough’s Reading Rope

The Many Strands that are Woven into Skilled Reading
(Scarborough, 2001)

LANGUAGE COMPREHENSION

BACKGROUND KNOWLEDGE €=
(facts, concepts, elc)
VOCABULARY

(breadth, precision, knks, etc )

LANGUAGE STRUCTURES
(syntax, semantics, elc)

VERBAL REASONING
(inference, metaphor, etc.)

LITERACY KNOWLEDGE
(print concepts, genres, etc.)

SKILLED READING:
Fluent execution and
coordination of word
recognition and text

WORD RECOGNITION

PHONOLOGICALL AWARENESS
(syllables, phonemes, etc.)

DECODING (alphabetic panciple,
speling-sound correspondences)

SIGHT RECOGNITION
(of famdiar words)

Activity
Make your own version of Scarborough’s Reading Rope, using the materials provided. Take
notes in the space below.

Discussion
* Why are the Language Comprehension strands of the Reading Rope twisted?

* Why are the Word Recognition strands of the Reading Rope braided?

* What does the intersection point of Language Comprehension and Word Recognition
represent?

*  Why does the Reading Rope get tighter as students become more skilled in their
reading?
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The Staircase to Skilled Reading

A

Students become

‘ skilled readers
Students build Y%B‘é;é‘r?d -y
their Word read and
Students build Recognition by comprehend

reading texts of
increasing
complexity

complex texts

their Language
Comprehension
by listening to
texts of increasing
complexity

Discussion

*  What would happen if students weren't exposed to complex vocabulary until they were
able to independently decode it?

*  What would happen if students weren't exposed to complex text structures until their
independent reading level reached that kind of text?

* Do students need to continue to develop listening comprehension even after they
become proficient readers? Why or why not?
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Scarborough’s Reading Rope: Summary of Key Ideas

In the early grades, students are mostly exposed to two types of reading material: decodable
texts and read alouds.

* Decodable texts serve a purpose and are necessary in the early grades. Students need
time with decodable texts to practice decoding at an instructional level.

* Decodable texts aren’t very complex for a reason. While there can (and should) be some
comprehension questions, retellings, and discussions around decodable text content,
they just don't allow for rich comprehension tasks. The text structure and vocabulary is
too simple.

* Decodable texts primarily access the Word Recognition part of the Reading Rope. The
Language Comprehension part of the Reading Rope is accessed when comprehension
and vocabulary tasks are included during or after the reading of decodable texts.

In the early grades especially, listening comprehension precedes reading comprehension.
Students are able to listen and comprehend at a much higher level than they can read and
comprehend. This is why it is so important for students to be exposed to rich, complex texts
through read aloud.

* Itis primarily through read alouds and other oral language tasks that students build the
Language Comprehension part of the Reading Rope.

* Read alouds give novice readers access to complex text structure and vocabulary that
they are not independently capable of decoding, but are fully capable of understanding.
Through modeled reading, students learn and adopt habits of skilled reading that they
are later able to apply to their own independent reading.

* As students become more automatic and independent with word recognition, they are
ready to tackle the Language Comprehension part of the Reading Rope through
independent reading instead of read alouds. This is the part of the Reading Rope where
the two sections come together.

Thinking about the Reading Rope, what three things do you find most interesting?

J

Thinking about the Reading Rope, what are two connections you can make to your current )
classroom practice?

What is one thing you're thinking about differently after reflecting on the Reading Rope?
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Scarborough’s Reading Rope: Classroom Context

ation

Think about what the Reading Rope looks like in action in your classroom. Sketch out your
classroom schedule and connect the Reading Rope to different parts of your instructional
practice. Use the sample below as a guide. Then, discuss your thoughts with a partner.

Sample Literacy Block Schedule

Activity Connection to the Reading Rope
Read aloud Language comprehension
Whole group word study Word recognition
Small group guided reading with decodable Word recognition
texts
Sight word games Word recognition

Your Literacy Block Schedule

Activity Connection to the Reading Rope
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Language Comprehension

Activity

Listen to the audio clip. Then, discuss the following questions:

e  Whatis the main idea?

*  What made comprehending this clip as a listener easy or difficult?

* How does this activity connect to Scarborough’s Reading Rope?

Language
Structures

Verbal

Vocabulary Reasoning

Background Language Literacy
Knowledge Comprehension Knowledge
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Building Background Knowledge for Read
Alouds

Although it is true that the extent to which students will learn this new content is dependent
on factors such as the skill of the teacher, the interest of the student, and the complexity of
the content, the research literature supports one compelling fact: what students already
know about the content is one of the strongest indicators of how well they will learn new
information relative to the content.

- Building Background Knowledge for Academic Achievement. Marzano, 2004.

Key Idea

Language comprehension depends on background knowledge of the subject area. Before a
read aloud, teachers should plan to explicitly build students’ background knowledge as it
relates to key elements of the setting, plot, or character development.

Teachers can ask themselves these questions to help elicit the information they should
preview before reading:

¢ What do students need to know about the characters to understand their actions and
motivations?

o Example: In the book One Green Apple by Eve Bunting, the main character, Farah, is
an immigrant. Students must have knowledge of what it means to be an immigrant
if they are to understand the evolution of Farah’s emotions from feeling lonely to
feeling included.

¢ What do students need to know about the setting to comprehend the meaning of the
plot?
o Example: In the book The Legend of the Bluebonnet by Tomie dePaola, the
Comanche tribe is in the middle of a drought. Students must have knowledge of
what a drought means and how it affects where the Native Americans live.

¢ What do students need to know about the genre and text structure to comprehend
the meaning of the plot?

o Example: In the book Pink and Say by Patricia Polacco, two Civil War soldiers from
different backgrounds befriend each other. Students must understand that this text
is historical fiction, meaning that the setting is real but some events are not.

o Example: In the book Rainforest Babies by Kathy Darling, the author organizes the
book by topic, with each animal getting its own page(s). There is no table of
contents and students must use page headers to locate information on specific
animals.

Discussion

¢ Think about your classroom library. Which texts require background knowledge? What
type of background knowledge do they require?
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Strategies for Building Background Knowledge

Once teachers have identified the type of background knowledge students need to
comprehend the text, they must plan for how to build students’ context and help them
connect new information to what they already know.

Picture Walk/Previewing the Text

Show students the book and slowly flip through the pages. Ask students to pay attention to
the illustrations and think about what they see. Teachers can even read selected lines from
the text that are important or share critical information about the character or setting.
Students can make predictions about the text based on the Picture Walk.

Image, Artifact, or Video Viewing

Teachers can show images, bring in real artifacts, or show a video to help build students’
background knowledge. For The Legend of the Bluebonnet, the teacher could show pictures or a
video of a drought to help students understand how droughts affect the people and animals
who live in the area. Then, the teacher can point out the illustrations in the text that show the
drought.

Manipulatives and Predictions

Teachers can bring in various objects that relate to the story. Give students time to look at the
manipulatives and consider how they may fit together. Then, students make predictions
about what the story is about based on the manipulatives. This strategy can be paired with
images, artifacts, and video as well.

Concept Definition Mapping and KWL Charts

Teachers choose an important word or theme from the story and write it in the middle of a
piece of paper or board. Students share what they think of when they hear that word or
theme. Teachers can also use a KWL chart to prompt students to consider their background
knowledge, consider what questions they have, then track their learning as they read the text.

Explicit Mini-Lesson
Teachers can also explicitly introduce new information through explanation or

demonstration.

- Strategies borrowed from the Sheltered Immersion Observation Protocol (SIOP).

Discussion

* What additional strategies do you use to build students’ background knowledge? How
could you use these strategies prior to reading aloud?
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Practice: Building Background Knowledge for
Read Alouds

Using Martin’s Big Words or Lon Po Po, determine what background knowledge to activate or
pre-teach so that students can comprehend as they listen. Use the questions below as
guidance. Then, choose a strategy for building background knowledge.

e What do students need to know about the characters to understand their actions and
motivations?

¢ What do students need to know about the setting to comprehend the meaning of the
plot?

¢ What do students need to know about the genre and text structure to comprehend
the meaning of the plot?

*  What else might students need to know?

Strategy:
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Promoting Knowledge of Vocabulary during
Read Alouds

Reading aloud to children provides a powerful context for word learning (Biemiller & Boote,
2006; Bravo, Hiebert, & Pearson, 2007). Books chosen for read alouds are typically engaging,
thus increasing both children's motivation and attention (Fisher, Flood, Lapp, & Frey, 2004) and
the likelihood that novel words will be learned (Bloom, 2000). As teachers read, they draw
students' attention to Tier 2 words - the "high frequency words of mature language users"
(Beck, McKeown, & Kucan, 2002, p. 8). These words, which "can have a powerful effect on verbal
functioning" (Beck et al., 2002, p. 8), are less common in everyday conversation, but appear with
high frequency in written language, making them ideal for instruction during read alouds.

- Vocabulary Development During Read Alouds: Primary Practices. Kindle, 2009.

Understanding Vocabulary Tiers

A

4 )

Tier 3 Words: Low-frequency words that are limited to a specific content domain. These words are best
learned within the context of the subject matter. Examples: continent, molecule, sedimentary

. J
A

(

Tier 2 Words: High-frequency words that are used across contexts. These words are used by mature

language users and are more commonly found in text than in everyday speech. Tier 2 words are

important for students to kno